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PREFACE
The title of this study speaks tioe variety of counter narratives that the participants in
this study shared. Each recognized the stereotypes that shape the way that faculty, staff and non
athlete peers perceive them as Black athletes competing and studying at an athletically and
academically prestigious university. Consistent with the tendi@stacal RaceTheory, the
counter narrative serves as an attempt to bring awareness to the experiences of traditionally
underrepresented individuals, preferenceing their voice, poui¢wfand interpretation of their

experience
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CHAPTER 1
INTRODUCTION

Al want the public to remember me as they knew thetec, smart, and
healthy...Remember me strong and tough and quick, fleet of foot and ten@acious
i Althea Gibson, ¥ African American athlete to win Wimetimn

fiThe way | figured it, | was even with baseball and baseball with me. The game
had done much fane, and | had done much for ib Jackie Robinson

Athletics are engrained in the life of almost every collegeusinkrsity
(Hagedorn & Horton, 2009). According to the National Collegiate Athletic Association
(NCAA), the three divisions of athletic competition allowed over 420,000 athletes
participating in competition in the 202013 academic year (Irick, 2011)/hile African
American students made up approximately 15 % @ttilegiate population in 2013
college athlete population was approximately 20% percent African American osadll,
in the revenue generating spdrtsasketball and footbail approximately 50% of the
athletes were African American (Irick, 2011). Athletics is a vehicle for students to pursue
education as well as develop skills in leadership;estem, and interpensal skills,
which will assist students in their future occupational ptsgBrewer, Van Raalte, &
Linder, 1993, Donohue, Miller, Crammer, Cross, & Covas€007; Grandzol, Perlis, &
Draina,2010;Harmon, 2010Holmes, McNeil, Adorna, & Procaccino, 2008
Periodically, collegiate athletics experience scrutiny from educational organizations,

political forces, and media outtetThosavho criticize college athletics often cite a



myriad of information and research that views college athletics and thesagkparience
from a deficit framework (Mangold, Bean, & Adams, 2003; Simons, Bosworth, Fujita, &
Jensen, 2007).

A deficit view of athletes is particularly apparent in research on African American
athletesCollege #hletics promote negative racial stengms Bimper, Harrison, &
Clark, 2012Melendez, 2008)and citics argued that college athletiaeeunethical as
illustratedby preferential treatment through the college admission process, lower
academic and personal standards while enrolled in coliegedemic dishonesty, and
poor graduation rates.

Additionally, researchers claimedllegeathletes are not receivirtigelevel of
the education institutions promdend the prospect of competing professiyniaad a
significant influence on athletic graduation rates (DeBrock, Hendricks, & Koenker, 1996;
Upthegrove, Roscigno, & Charles, 1999). Scholars argueddhage athletic
departments use African Americathletes to make money, and athletes do not benefit
from athletic revenue (Hawkins, 2)1Collegeathletics provides institutions of higher
education revenue, an increase in applications after winning seasons, and a means to
promote the institution on a national, and sometimes international scale (Hagedorn
Horton; Mixon, Trevino, & Minto, 2004; Toma & Cross, 1998; Wolverton, 2009).
Edwards (2011) traced a history of racial discrimination and isolation, noting
Aicl earl yeDivision I institutions have not
of Black ahletes part of the total university community or even how to make them feel
|l i ke they bel onlgtheface af thesgchadlenges, gxperiehd@9f .

African American athletes amnportant to understand.



The environmenat science, techimgy, engineering, and math (STEM) colleges

and universitiess unique The academic rigor of STEM coursework, majors, and

institutions requi r e -likeprofesgonal skillst aptituded,ande | o p

competencies (Gattie, Kellam, SchramgkWValther, 2011, p. 5222). The introductory
course work is fast paced and high stakes. The larger course sizes and common faculty
culture to fAweed highoptessurenviwmmem Buechwitzcetak,at e s
2012).Beyond a weHldeveloped underahding of a variety of scientific are&STEM
institutions emphasize real world problem solviagg practical applicatio(Breiner,
Harkness, Johnson, & Koeh|&012).

In addition to the challenges highlighted above, many STEM institutions are
primarily white institutions (PWI). Scholars found predominately white institutions cause
additional stress for underrepresented populations due to the environment, systemic
racism, and stereotype threat (Hawkins, 20d8rtin, 2005).Participation in collegiate
athleticscan intensifythe above concerns. African Americanlatbes at STEM
institutionsnot onlyfacedifficult course work and rigorous athletic expectations, but also
face additional challenges due to the environment (Harper, 2009).

College athleteare separated from the largéudent body, studgg and eating in
athletics provided spaces, and living with other athl&teerefore, the isolation athletes
experience from noeathletic activities and organizations has a negative dffuaitty,
Roebuck& McCarmey, 2014)Athletes struggle with the conflicting roles of athlete,
student, and other identitieBhe requirements of the athlete role compete with the other

facets of life for time, energy, and commitment. There is only so much one can invest

a



until he or she is spread too thin, and is unable to excel at anfAdikr & Adler, 1987;
Hyatt, 2003; Settles, Sellers, & Dumas, 2002).

Overwhelmingly, thetsidiesof African Americancollegeathletics focus on the
many facets discussed aborvenceptubized primarily fromdeficit-based framework
While collegesand universities need to collaborate with the NCAA and policy makers to
reform the negative attributes of collegiate athlegchplars need a better understanding
of the experiences of Africalimerican athletesThis understandingeeds to consider
the stories of Black athletes, in their owords,with their own interpretations, and
highlightingstrengths, assets, as wellchsillenges.

Background of the Study

My interest in this study grew out of a desire to integrate my professional
environment as a collegelministratointo my doctoral studie#\s a doctoral student in
my first research methods class, the professor asked me to explore a topic that interested
me. While my initial research was on how the STEM environment influences the multiple
identities of college athletes, a second research course helped me narrow the topic. |
decided to conduct an exploratory case study of the experience of African Anmealzan
football players competing at a STEM institution. Initially, this was as a way to learn
about qualitative research. What | quickly learned was ésad White, middle class
women,l had been consuming athletics through a privileged lens. | asshatdtie¢
experiences | had as an athlete, of identity, of belonging, of comradely would be
replicated in storig | heard from my participants. Some experiences were shared, but

many were not.



This topic provided a convergence of multiple areas of advdbaty believed
were important: fighting racism, supporting the agency of the underrepresented
individuals as experts of their experience, and the power of stories to reach across
multiple levels of difference. The exploratory case study reveatedng am powerful
stories, and | wanted others to hear them.

Problem, Purpose, and Research Question

Research exists regardingultiple aspects bcollegiate sports involvement as
well as the experience of Black athletes in collétivever, esearchers overwimingly
approach studies regarding college athletics and African American athletes from a deficit
lens and focus on specific concepts, like grade point average (G&Agr than overall
experiencgSadberry & Mobley, 20135teinfeldt, Reed, & Steinfeld2010. While some
research exists concerning athletes in academically challenging majors and rigorous
institutiors (Martin, 2005; Pierce, 200 fgsearcherknow little aboutathletes at STEM
institutions, and currently, n@searclexists concerning thexperiences oAfrican
American athletes at a STEM institution.

African American athletelsave stories that go untold, aliitle research exists
that describes the African American athlete experiences from their point of Vieav
purpose of the follomg study is to share the stories of how African American athletes
descrile and interpret experiences at a STEM institufidns studypresentedtories
based on a specific institutional context as wetfésred counterstories to the deficit
framework hat is prevalent in research concerning college athlé&gsuch, this study
answeredhe following research questiowhat are the stories of experiences of African

American athletes at a STEM institution?



Theoretical and Conceptual Framework

The theoretical underpinning for this stuagsCritical Race Theory (CRT his
study alignedwith CRT through accepting tlgaiiding tenants of thiheory;particularly
recognizing the authority Black athletes have in understanding and interpreting their
experience<Lritical Race Theory is a lens that many researchers use to exam the systems
of power and privilege that exist in society (Harper, 2009). CRT developed out of critical
legal studies as a way to interpret and challenge accepted legal idéaibtpyled to
recognize racism present within the United States legal sy&ein 1990 Ladson
Billings, 1998).Delgado, Lawrence, Crenshaw and Mats(i#93) discussed the
assumptions of CRT, which scholars agree are the foundation to the framework. CR
assumes that racism is engrained in American society and the civil rights era exemplifies
interest convergence (Lads@illings, 1998). Recently, researchers have used Critical
Race Theory as the lens for critical examination of the lack of African Aarehead
coaches in the collegiate setting (Agyemang & DeLorme, 2010). As a lens within
education, Critical Race Theory challenges the assumptions that the educational system is
objective, race neutral, and creasxjual opportunity (Solorzano &Yosso, 200Donner
(2005) suggested that Critical Race Theory assists social justice advocates in developing
a fuller understand of the constructed systems that cheer on African American athletes as
they perform on the field, while simultaneously deny them thp@tmeeded to sweed
fully as a student. As mentioned abp@eitical Race Theory recognizes the legitimacy of
the experientiaknowledge of students of color. The communication of this knowledge

can occur through storytelling (Solorzano &Yosso, 20@9.such, this study focused on



the voiceof the African Americarathletes, who sharedavith meabout their experiences
while attending andampeting at a STEM institution that is also a PWI.
Operational Definitions

| defined key terms below. These termes ased at different points throughout the
study, and provide key foundational knowledge for readers.
Characteristics of STEM Education

There are multiple perspectives on the attributes of a STEM edu¢ateiner et
al., 2012) but common conceptualization includes the integration of math, science,
engineering, computers, and technology, as well as social sciences such as economics and
psychology (Chen & Weko, 2009). Beyond a widleloped understanding of a variety
of scienific areas STEM institutions emphasize real world problem solving, and
academic rigor (Breiner, et al., 2012h the United States, studentho graduate with
STEM degrees are seen as an important force for innovation and economic growth in a
competitive global market (Bevin, 2012; Chen & Weko, 2009; Rask, 2010).

While the majority of students attending a technology institution seek to enter
STEM fields (Institutional Research and Planning, 2012), students attending these
institutions choosing not to njua in the STEM fields still have a college experience that
is different than those at an institution where the arts and humanities are also part of the
curriculum (Rask, 2010). This difference is based on the idea of disciplinary identities,
which are deeloped and strengthened through the academic environment where they
occur (Winberg, 2008). One specific example of a disciplinary identity across
institutions is that STEM departments and courses are some of the lowest grading as

compared to NS TEM couses and departments (Rask, 2010). The common experience



of low grading at a technology institution creates a sense of disciplinary identity, which
may not be present at other academic institutions. For the purpose of this study, an
institution charactezied as a STEM school is a college or university that grants more than
60% of the degrees in science, technology, engineering, or math.

Further Definitions of Terms

There were other terms used throughout the study. The following terms are
defined in ordeto increaseclarity and understanding for readers.

Black/African American. For the purpose of the stydBlack/African American
referred to individuals who identifiess United States citizens from African ancestry.
Black and African Americawereused inérchangeably in this study.

Predominately White Institutions (PWI). A college or university where at 50%
or more of enrolled students identify as White or Caucasian.

National Collegiate Athletic Association (NCAA).The NCAA is the major
governing body fointercollegiate athletics. Established in the earl§ @ntury, the
NCAA creates and maintains the regulations related to recruitment, scholarships, and
eligibility of all athletes competing at member institutions. In additionNGAA
organizes the nimnal championship for member institutions across each of the three
associated divisions (NCAA, 2014).

NCAA Division I. The NCAA Division | is the premier division of athletic
competition within intercollegiate athletics in the United States. Most gitefgssional
sport teams recruit new players from NCAA Division | programs. Among the criteria for
classification as Division I, college and

and seven womends sports, oportssinadditme nds spo



there are scheduling and attendance requirements each institution must meet to remain
classifies with this division (NCAA, 2014).

Athlete. In the following study, theetm athlete referret an undergraduate or
graduate student enledl in a colleg or university and participatéa an NCAA
recognized and affiliated intercollegiate athlet@rteor sport. Individuals who competed
at a club or intramural level diubt qualify for study requirements.

Revenue generating sportsA sportthat generates income for Division | schools,
the NCAA, and private corporations. Footba
individuals refer to when referencing revenue generating sports.

Counternarrative. This is a concept used @ritical RaceTheowy.

Counternarratives are stories tlogipose the privileged perspective that dominates
society.
Assumptions and Delimitations

| completedthe study at a STEM institution located in a major metropolitan area
in the southeastern United States. The athletic experiences occurring at academically
similar insttutions are not as competitias this institution, based dine institutions
conferene membership as well as divisional associafid@AA, 2014). Since
generalizability is not the goal of quatiige research, the study focusaul describing the
stories and experiences of African American athletes witiiénspecific institutional

context However, while the contextascentral to the study,did not specify team

1 For the purpose of the following study, | utilized the term athlete instead of stitiate. In so doing, |
intentionallyrecognized the disparity between the lived experiences of athletes competing at the collegiate
level, particularly NCAA Division I, and the misleading terminology used to portray a commitment to
academics, which is often superseded by the focus on ashMthile programs invest in athletes to win on

the field or court, the investment in the student identity often revolves around remaining eligible to
compete.



membership or sport of competitior studyparticipation. The intersections of shared
identities of athlete and African American student at a STjavharily white institution
(PWI) createdhe needed universality without compromising individuality.
Significance of the Study

The following study offerecanunderstanding diow African American athletes
at a STEM institution@nceptualized their experienc&¥hile NCAA institutions provide
academic and social support serviteenhance the experiencesatifathletegNCAA,
2014),administrators at the reseasiteknew little about how Black athletegscribe
their athletic and academexperiencesThe findings of this studwill guide athletic
administrators at the research site as they revise and enhance their Life Skills program.
Additionally, this study highlighted the experiences of Black athletes in a STEM
environmentSince most STEM colleges and universioéfer atletic competition
opportunitiegNCAA, 2014) it is in the besinterest of educatond athletic
administratordo seekio understanihg the African Americarathlete experiencat
specific institutions.

Chapter Summary

Thefollowing study ®ughtto amplify the stories oAfrican Americanathletes at
a STEM institution! positioned the study within thbeoretical construaif Critical
Race Theory, which align the goals of countering the deficit lens that most scholars use to
approactresearch on ctidge athleticsln the following chaptern, exploredthe athlete
experience andffer a synthesis of the existing knowledge on college athlétics
addition, | discussethe historyof race within college sports, aedtablishec case for

the use of naative inquiry
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CHAPTER TWO
REVIEW OF LITERATURE

AEqual rights, fair play, justice are all like the air; we &lve it, or none of us
has it. That is the truth of&d . Maya Angelou

fiBeloved community is formed not by the eradication of differendsybts
affirmation, by each of us claiming the identities and cultural legacies that shape who we
are and how we live in the worldo "ookse | | h

Overview of College Athletics

Currently, the NCAA dominates collegiate athletics with over 1,000 colleges an
universities participating as member institutions (NCAA, 2014). While other athletic
organizations exist, the NCAA is the flagship organization. The overall purpose as stated
by t he NCA A protecOstudenathletss thtowgh staadds of fairnes and
integrityo. I n addition, t haadopthe efjgibiity z at i on
rules established by the NCAA as wel | as t
sportsmanship, excellence in academics and athletics, and leadership (RIIAA,
Today the NCAA governs the majority of intercollegiate athletics, however, this was not
always the case.

Historical overview. Researchers traced athletics in collegiate setting to the mid
eighteenth century. Upperclassmen students utilized athketia method for initiation

into the institution. From inception, collegiate athletics were a sttiddrgastime.
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Students organized their own games and competition during free time to relieve stress
from academic pursuits (Smith, 2014).

Organized cobtge athletics started in the rmtheteenth century at lvy League
institutions through boating clubs at Yale University and Harvard University, but other
sports quickly followed, including football, baseball, and lacrosse (Smith, 2011,
Watterson, 2000). Asollege athletics developed and popularity increased, administrators
took control of athletic operations. Simultaneously, the idea of amateurism transitioned
from England to the United States (Oriard, 2012).

Colleges and universities sought oversighttbfedics because administrators
viewed athletics as a potential source of revenue for the institution. The concept of
amateurism dictated that students could not receive compensation for their work on the
athletic fields. Administrators perpetuated theaitleat students played sports for the love
of the game and competition, but not for money. The four criteria for eligibility that
emerged from amateurism were that athletes: (a) could only compete for four years, (b)
had to be fulitime students, (c) weiia good academic standing, and (d) were pursuing a
degree (Oriard, 2012; Smith, 2011). However, no system existed to enforce the code of
amateurism, and colleges often paid athletes under the table; some athletes did not enroll
in the institutions where 8y competed. In addition, the common injury or death of
players sparked President Theodore Roosevelt to encourage reform within college
football (Smith, 2014).

After President Rooseveltds expressed
participatedm meetings to change the raitif football as well as develop the

Intercollegiate Athletic Association of the United States (IAAUS). In 1906, the member

12



organizations officially established the IAAUS, which officially became the NCAA in
1910 (Oriard, 201p

Whil e the NCAA, establSasnmietdytog@guldieed i ne s
college sports, scandals continued. From its founding, the NCAA recommended policies
for collegiate athletics, but it was in the late 1940s when the association gained ¢ne pow
to enforce the regulations (Oriard, 2012). College presidents and athletic directors feared
college athletics would crumble and money would be lost. Out of this fear, the
administrators of college athletics programs decided to provide free tuition armbm
board, so the athletes would not be as inclined to take money under the table. By 1956,
athletic scholarships were taking off, and the contract of a free education for exchange of
service on the field of competition was born (Oriard, 2012).

Inthe199 s, Wal ter Byer, the NCAA executive
athleted in order to enhance the principle
compensation lawsuits injured football players were making, claiming to be employed by
the university perber, 2000van Rheenen & Atwood, 2014). Today, the commitment
to amateurism continues largely unchanged. Each year athletes are required to resign
scholarship papers that they will obey the rules, that they are amateurs, and will not
receive financiatompensation for their performance on the court or field. To some, the
term studenathlete is synonymous with the definition of indentured servants (Branch,

2013), others argue the term studatftiete is a misnomer, used to leverage benefits from

athletes without having to share those benefits with the athletes (Branch, 2011).
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Race in College Athletics

Scholars argued that college athletics at NCAA Division |, primarily white
institutions (PWI), are a reflection the climate of the United States asla,vaind offer a
barometer for racial progress (Hawkins, 2038ge, 1998)Sports have long been a
method for obtaining upward mobility, escaping from oppression, and developing racial
and masculine identity with in the African American community (Hawk204,0). While
some praise athletics faccepting more quickly African American participants in
relation to other areas of society, the history of racism that exigite iUnited States also
plaguedcollege sports. Overwhelmingly, College and universiieduded African
American athletes from participation at PWIs until the second half of the 20th century
(Lumpkin, 2013).
Mid to Late 1800s to Mid-1900s

During the | ate nineteenth century, Afr
higher education and athie competition was primarily through enrollment in
historically black colleges and universities (HBCUs). Very few Black students attended
PWIs. The exceptions were stellar athletes, at a small number of colleges in the North
and Midwest. The hostile emenment required these black athletes to excel athletically
and academically, as well as remain steadfast in character, mental, and emotional
toughness. These athletes regularly faced racism and exploitation (Lumpkin, 2013;
Spivey, 1983).

During World Wa Il era, segregations continued to plague the United States,
even though the US military drafted African Americans to serve in a fight for freedom

they did not yet enjoy. Prior to World War I, racism was overt, but as the
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commercialization of college d#tics continued, racism began to transition to more
covert in naturéDavis, 1995). Théransition took place after the war, when PWIs began
to see African American athletes as an fun
2013, p. 32Spivey, 1983 College coaches began to recruit African American athletes
to help their team win.

While integrated collegiate teams developed @temvn v. Board of Education
the collegiate teams, administrators, and politicians from the southern United States
remaned staunch in their refusal to compete against African Americans (Lumpkin,
2013). In the miel950s, many northern colleges and universities were, at the very least,
minimally integrated, however, stacking and other practices continued as covert racism
ard discrimination. Stacking refers to assigning solely African American athletes to
certain positions, therefore making these athletes compete with only other African
American athletes for positions. Ultimately, segregation in college athletics begah to en
because scha®Wanted help winningMartin (1993)proposed that recruiting African
American athletes become a turning point for the South concerning race relations.
1960s and 1970s

By the mid1960s, many of the conferences in college athletics were desegregated
(Harris, 2000), but the quota system of limiting African American players continued to
persist (Lumpkin, 2013). Additionally, as African American athletes continued to prove
capable on the field or court, racism and prejudice turned to discredit the academic
performance of these college athletes. It was during the 1960s civil rights movement,

that African American athletes confronted discrimination on college campus through
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boycotts and protests. Coaches promised changes, but athletes had few chages if th
wanted to continue to compei&pivey, 1983).

In addition to social isolation and hostility, African American athletes had
difficulty performing in the classroom as racisneated barriers to success (Hawkins,
2010). The struggle to succeed academically resulted in coaches directing African
American athletes to courses that would keep athletes eligible for competition, but did not
meet requirements for degree programs. Maajitutions did not maintain their
commitment to providing Black athletes an education, many neither received academic
support nor earned degrees (Davis, 1995). The exploitation of African American athletes
at PWIs resulted in treatment of these studastsommodities. Scholars criticized
college athletics for creating a plantation system, which used African American athletes
as slaves to benefit an institution and system that failed to compensate the athletes for
their work. Once a Black athlete waslbager eligible, coaches ignored or discarded him
to make room for someone else (Hawkins, 2010).

While the climate was hostile and isolating, one athletic conference began to pave
the way for academic and social support for African American athlettdse karly
1970s, the Big Ten Conference set up an exploratory committee to investigate instances
of racism and preferential treatment on campuses as well as provide recommendations for
changes. The conference offered academic counseling, communicatioarsemnd
even additional financial aid to assist African American athletes with degree completion.
Additionally, the conference worked to establish a list of qualified African American
coaches, administrators, and other athletafessionals to assist addressing the

disparity of representation on and off the field (Lumpkin, 2013; Wiggins, 1991).
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1980s through Present

At the beginning of World War 1l only 10% of African American college students
attended PWIs; by 1984 80% of Black college students enrolled in PWIs (Hawkins,
2010). The focus of many coaches was the athletic performance of African American
athletes, whiclundermined the pursuit of an education. During the 1980s and 1990s,
critics called on the NCAA to address academic standards for athletes.

Academic standards and eligibility In response to the disparity between
athletics and academics, the NCAA devetbpad passed Proposition 48 in 1983
(HowardHamilton & Watt, 2001). Th&lCAA used Proposition 48 to solidify the
argument that all college athletes were studiniietes, and institutions should work to
develop individuals academically as well as athléfigaumpkin, 2013). Opponents of
Proposition 48 argued that it was racist ardlusionary (Clark, Horton, & Alford,

1986), anddid not account for underrepresented students, who historically score low on
standardized test and graduate out of underfuhagdschools unprepared for collegiate
coursework (Hawkins, 2010). The NCAA updated eligibility requirements in 1995 and
amended in 2003 to include a sliding scale that allowed for lower standardized test scores
if those scores where accompanied by a hi@tA in specific coursework (Martin,

2005).

Experiences at PWIs The literature that focusemh Black male participation in
college athletics largely described the experiences of students studying and competing at
four-year, NCAA Division | institutionswhich are also PWIs (Harper, 2009). Often
research described the differences in educational outcomes for Black males compared to

theWhite male counterparts. The racisiaster narrative often depicts African American
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athletes as failures, deficient, grsflunctionalin terms of academig®lartin, 2005) but

a valued commodity for the institutionds a
exploitation of Black athletes intercollegiate athleticis whatsome scholars referred to

as theplantation systen(Edwards, 1969, Harrison, 2000; Hawkins, 20I)rough the

lens of the plantation system, Hawkins (2010) categorized the research on Black athletes

at PWIs into three major themes: racism, alienation, and racial/social isolation.

There is interplay betwedha wk i nso6 (2010) three themes
collegiate athletics is characterized by experiences of racial stereot$aindefs &
Hildenbrand, 201)) and low faculty expectations for Black athleg8snons, Bosworth,
Fujita, & Jensen, 2007 Racism within the academic, social, and athletic environments
lead to the alienation being aloné and isolatiori feeling aloné of Black athletes.
Important to note, is not only do overt acts of racism demonstrate a hostile climate, but
alsounintended acts of ignoranoa; microagressions contribute to an overall racist
campus climatéFoster, 2005)The result of the academic, athletic, and emotional stress
is low degree completion of for Black athletes, specifically those in revenue generating
sports (Harper, 2009).

Athlete identity. Researchers also explored the social construction of the athlete
identity for Black college athleteAn agreed upon definition of athletic identity is the
degree to which a student identifies with the athletic {Btewer, Van Raalte, & Linder,
1993; Harrison, Sailes, Rotich, & Bimper, 2011; Houle, Brewer, & Kluck, 2010). The
more a student engages in sports, the greater their athletic idBuostseri, Costain,
Campbell, Ros&rasnor, & Evans, 2011)dentity confict occurs for African American

athletes, and can amplify environmental st
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double consciousness of being both Black and American to the African American
athletesd experience of Bbna20K). and an athl e
Unionization and college athleticsThe topic of unionization of college athletics
is not a new discussion (Johnston, 2003), but recently the efforts of some college athletes
to unionize college athletics has elicited controversy. Within ¢éwesnwriters argued for
and against unionization, basing information on polls, interviews, and data regarding
profit margins for colleges, the NCAA, and private corporations (Branch, 2011; Miller;
2014; Porto, 2014). While the issue of unionization is derpand controversial, key
facts remain true: (a) there is an over representation of Black athletes in revenue
generating sports, (b) coaches and corporations are making millions of college athletes,
and (c) the Omar ket v ae¢edsdhe vatué of thecathletie ge at hl
scholarshp (Branch, 2011; Johnston, 2003
College ahletics and STEM institutions. As discussed in chapter one, the
purpose of this study, a STEiMstitutionwasa collegeor university that granted more
than 60% of itglegrees in science, technology, engineering, or rBaiked on the above
criteria, STEM college and university athletic programs differ significantly from other
colligate athletic programs and from each otlf®r example, some STEM institutions
compete in the NCAA at the Division | level, but many are associated at the Division Il
or Division Il level. The type of sport athletes are competing at differs, and the revenue
generating sports of footballandndee b as ket ball are not repre
this institutional type. Of the institutions that graduated 60% or more students with
STEM bachelor degrees in 2012, only one competes in Division | spttse, 2013;

NCAA, 2014).
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STEM Environment

The environment at science, technology, engineering, and math (STEM) colleges
and universities is uniqu&cholars categorized STEM environments as individualistic,
rigorous and competitivéd-0por, Walden, & Trytten, 2007; Hewitt & Seymour, 1997)
The academ rigor and competitivenature of STEM educational settingan led to
lower seltesteemilewitt & Seymour, 1997). Beyond tli@st paced and high stakes
introductory level course work, harsh grading diminishes collaborative learning between
students. Terearelargec our se si zes and the common facu
students, creates a highessure environment (Buchwitz et al., 20B8yond a well
developed understanding of a variety of scientific alagM institutions emphasize
real world poblem solvingand practical applicatiomhese characteristics often promote
high involvement in cepps, internBip, and undergraduate reseafBreiner,Harkness,
Johnson, & Koehler2012).

Justification for Theoretical Framework

Within higher education and student development, race and racism has, for the
most part been ignored by theorist (Torres, Howdathilton, & Cooper, 2003). The
seminal theories of student development either portrayed African American individuals
as deficit(Erikson, 1968Patton, McEwen, Rendon & Howakdamilton, 2007)pr failed
to offer discussion on how race influences the other tenants of identity development
(Chickering & Reisser, 1993; Pascarella & Terenzini, 2005; Patton et al., 2007). Instead,
theoist pointed readers to other models #mebries of racial identity development, such
as Cross (1971). Other noteworthy theories relating to college student development lack

participants from traditionally underrepresented populations (Baxter Magoldg, 4862
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fail to consider the institutional and societal structures that are racist. For example,
Kohlberg (1975neither considered how race influences the development of rules, laws,
and morals, nor explored the experiences of people of color in lightbfsdructures
(Patton et al., 2007). Asuch, Critical Race Theory offered a framework that legitimized
the realities on traditionally marginalized individuals.

Critical Race Theory

Critical RaceTheorydevelopedn the 1970%ut of critical legal stdiesand
radical feminism. Scholars recognized the advances of the civil rights era had slowed,
and desired to combat the subtle racism occurring in the United States. The goal of
Critical Race Theory is to end all forms of oppressibelgado & Stefancic2012).

While some CRT scholars diverge in disciplines beyond legal studies, the basic tenets of
Critical Race Theory offer a common foundation.

The first tenet of Critical Race Theory is racism is common and normal in the
daily experiences of people cblor. Within society, CRT scholars believe those with
power exhibit a white@vercolor preference, which influences how system operate and
serves the dominate group. The rules that exist to require equal treatment of all people
only solve overt discrimirteon, not covert acts of racism (Delgado & Stefancic, 2012
Since racism is a Apermanent fixtureo in
structural, and institutional racism must be centered (La&#bngs, 1998).

Interest convergence tise second tenet of Critical Race Theory. The concept of
interest convergence posits that racism benefits white individuals from elite and working
class statuses. Therefore, advancements for racial equity only occur when there are

benefits for Whitendividuals (Bell, 1980) Foexample, scholars arguétk civil rights
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era exemplifies interest comgence (Ladsoillings, 1998) as well as college
recruitment and admission, and intercollegiate athletics (Donner, 2005).

The third teneti,onohet hilessoicsi,alo fcfoenrsst rtuhcet c
developed by society, not as an objective or biological reality. Genetically, people of
common origin share some traits, but overwhelmingly there is more in common than
different in regard to human biology. Futhemor e, one o s ligpregsand nal it vy,
behavior have littléo do with the genetic makeup of the individual (Delgado &

Stefancic, 2012).

Differential racialization is the fourth tenet. Essentially, differential racialization
highlights the way in wiuh privileged groups attribute stereotypes to minority groups
based on the needs and interests of those in power. The way in which a group is depicted
related to labor market needs (Delgado & Stefancic, 2012).

The fifth tenet is the intersectional and ndigciplinary nature of Critical Race
Theory. As Delgado and Stefancic (2012) st
unitary identityo (p. 10). Critical Race s
identities interact and influence experies®f privilege and oppression within society.
Researcher and activasitilize intersectional and interdisciplinary thinking to avoid
oversimplifying anotherds experience, whil
broad demographic of individusa(Delgado & Stefancic, 2012).

The last tenet of Critical Race Theory is recognition the legitimacy and authority
of the experiential knowledge of people of colstatsuda, lawrence, Delgado, and
Crenshaw1993) Nonwhite individuals are able to provi#@owledge about history,

oppression, and experiences of being a person of color to the white community, which
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otherwise would remain unknown. In so doing, people of color are creating
counternarratives to the stories that widely told and accepted bythegedi the

master narrative. The counternarratives disrupt the master narrative and provide a new
way of seeing and understanding history, law, education, and other disciplines (Delgado
& Stefancic, 2012).

Recently, researchers have used Critical Ré@ory as the lens for critical
examination of the lack of African American head coaches in the collegiate setting
(Agyemang & DelLorme, 2010). As a lens within education, Critical Race Theory
challenges the assumptions that the educational system iS\ahjemte neutral, and
creates equal opportunity (Solorzano &Yosso, 2001). Donner (2005) suggested that
Critical Race Theory assists social justice advocates in developing a fuller understand of
the constructed systems that cheer on African Americanrdtatidetes as they perform
on the field, while simultaneously deny them the support needed to succeed fully as a
student. In addition, Critical Race Theory recognizes the legitimacy of the experiential
knowledge of students of color, which can occur tghostorytelling (Solorzano
&Y0sso, 2001). As such, this study focused on the vaiicke African Americarathlete
participantgegardingtheir experienceat a STEM institution that is also a PWI.

Narrative Inquiry

Stories and narratives are ways human beings communicate and understand
experiences. Scholar in multiple disciplines utilized narrative inquiry to advance
understanding of human experience and behavior. Anthropology, psychology, and
organizational studieall provide a foundation for narrative research within the field of

education. In the context of educational research, narrative is a phenomena scholars study
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and a methodology for researc@igndinin & Connelly, 2000 According to Clandinin
and Connelly(2000),
Education é [is] a f oigtm besttwayeokrgpeesentiegn c e é
and understanding experience. Experience is what we study, and we study it
narratively because narrative thinking is a key form of experience and a key way
of writing and thinking about it. In effect, narrative thinking is part of the
phenomenon of narrative. It might be said that narrative method is a part of aspect
of narrative phenomena. Thusénarrative
of the social sciences (p8).
In fact, narrative inquiry is the study of the particular, and withig
methodological approach, researchers bring the context and the details into focus with the
purpose to understand rather than explain. As a research method, narrativasrzptiny
a process and a product of a study (Kramp, 2004; Riessman, 2008).
Narrative Approaches
Narrative inquiry began as an anthropological research appreags(nan,
2008. The methodology evolved into an independent approach, wbindiars
operatimalize differently based on disciplin€hase (2013) outlined various foci within
narrative inquiry. The first is the interp
experience and the stories he or she tells. In this approach, researchers attexidite
stories are about and the structure of the
narrativeo (Chase, 2013, p.56) is bound to
collaboration with participants to improve the quality of everyday lifeeggpces. From

this slice of narrative, researchers al so
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stories and welbeing as well as identity development (Chase, 2013; McAdams,
Josselson, & Lieblich, 2006).

Practiceand environment narrative inquilg/rooted in reflexive interplay
(Gubrium & Holstien, 2009 which is the relationship between told stories and the
environment. The practice and environment approach is tied to ethnography. The
approach requires attention to specific contexts, relatipnahd cultures as well as how
individuals tell and derive meaning from stories (Chase, 2013).

For the purpose of this studyuytilized the approaclo f storfytelling as lived
experienceo (Chase, 2013, p. 57inthestory t hi s
and how one tells the story. How individuals tell their stories are the practice of
constructing identities and realities. Within a research context, linguistic cues as well as
the interplay between the participant and the researcher progidétiinto the lived
experience of the narrator within his or her social, cultural, and historical context. (Chase,
2013; Riessman, 2008).

Chapter Summary

This chapter offered a brief history of college athletics as well as an overview of
race within intercollegiate athletics. In the chapter, | highlighted important concepts that
influence the Black athlete experience, including athlete identity, and academi
eligibility. For African American athletes competing at a PWI, there can be more
challenges. As the literature confirmed, Black college athletes must manage the rigor of
the athlete role as well as a potentially hostile PWI environmelalitionally, |
discussed STEM education, reviewed the tenants of Critical Race Thediiptaaduced

narrative inquiry, which provide foundational information for study.

25



CHAPTER THREE
METHODOLOGY

Al just knew there werOetaveE.Butleres | wanted

The following chapter outlinesiethodological aspects of the study. Included in
the chapter ishe philosophy thaguided the studyinformation regarding the specific
qualitative research tradition, location whémmpletedhe study, participant
requirements, and research procedures for data generation apsi@aladdition, the
chapteraddresssresearchesubjectivityandmethods used for trustworthiness.

Epistemological Stance

An epistemological stance offers a framework for understandingtsee ar c her 0 s
philosophy regarding the nature of knowledge. Kmpa s chol ar 6s epi stem
the reader to anticipate what the scholar sees as legitimate. In constructivist
epistemology, individuals construct meaning rather than discover it. As such, people
develop meaning in different ways, even concerning the ggranomenon. These
differences allow for researchers to recognize multiple realities as legitimatgy(Crot
1998).In this narrative inquiry participantonstructeciccounts of their own
experiences, whicbffereda deeper understandingtbkir experiaces.

Based on thepistemological stance outlinaiove, a qualitave research
methodology alignedith the goal of the study.he following study utilizedharrative
inquiry as a methodological approach. The purpose of the following siasty share

the stories of how African American athletes descrdnad interpregdtheir experiences
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at a STEM institution of higher educatidrhis studyofferedstories based on the
environmentontextof a STEM institution and the shared identities of African Anaaric
and athleteln addition, the participantharedcounterstories to the deficit framework
that is prevalent in research concerning college athletics.

Currently, here are no studigsat describéhe experience of what it is like to be
an African Amertan athlete at a STEM institutioAs such, this studgnsweredhe
following research gestion what are the stories ekperience ofAfrican American
athletes at a STEM institution?

Qualitative Research

Within the field of educatiorthe use ofjuantitative methods domated many
research agendas; howewgualitative inquiry has garnered a great deal of support over
the last three to four decades. Qualitative research strives to make sense of the meaning
individuals ascribe to a phenomenon (lohcé& Guba, 1995). In an effort to account for
individual s6 manner of making meaning, qua
experiences of participants to thedmf the research agendaudtative research
traditions recognizehat individuals deglop an understanding of phenomena through
observation and interpretation of a phenomenon in its natural setting (Denzin & Lincoln,
2005; Hays & Singh, 2012; Riessman, 2008). Additionally, a qualitative research
methodology approach allows scholars to mioegond a positivist research paradigm to
interpretive, emancipator, and deconstructive approaches (Lather, 2004).

Theseresearctparadigms allow researchers to name biases and the lenses through
which they view the world. In qualitative research, ooesinot have to remove his or

herself from the research process, rather many qualitative methodologies recognize that
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everyone has preferences and biases, and seeks to manage, rather than ignore those
assumptions. Learning and insight occur throughrséiéiction of responses and
reactions to the researched phenomena (Creswell, 2009).
The Narrative Tradition

The stories that individuals tell offer insight into httveymake meaning out of
circumstances and experiences. Society uses stories to commuoreeaieg and
perpetuate the values of those who have power. Individuals construct meaning through
the experience of telling and retelling stories (Riessmarg)20@ividuals,
communitiesand society as a whole communicate values and metminggh stomes
Stories organize our lives and influence many facets of life, including relationships and
politics. However, Riessman (2008) cautioned researchers on the popularization of
stories, noting, AAIlIl talk andartatveis i s not
complex, but at the basic level, narratives form a sequenced and organized story of
events, connected by a storyteller to highlight deeper meaning or values to an audience.
Narratives are universal and timeless.

Aristotle originated the modemunderstanding of narrative through his
examination of Greek tragedy, recognizing that narratives mirror society and offer a
moral take away. From Aristotle, narrative theory moved through multiple iterations
(Riessman, 2008Narratives represent specifiultures within a specific context, at a
moment in time. Additionally, writers construct narratives for particular audiences, with a
focus on the cultural values and discourse
construction of narrativesinthsanner support the idea of #@An

Essentially, humans think and communicate the meaning they attribute to experience
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through stories (Kramp, 2004; Riessman, 2008). Through this cognitive process,
individuals make sense of themselvie®ir experiencesand the world Clandinin &
Connelly, 2000Polkinghorre, 1995).

The definition of narrative inquiry as a research method is deceivingly simple; a
type of qualitative research describing human action utilizing stories (Polkinghorne,
1995). Thenarrative approach began in the fields of anthropology and sociology during
the first few decades in the 1900s, howeteh e fAnarrati ve turno dur |
movement brought the experiences of traditionally underrepresented individuals to the
attention of the larger society (Riessman, 2008). The history of narrative inquiry matches
the constructivist ideas of multiple realities and the differences of how individuals
attribute meaning to the same phenomenon (B#ilgoer, 2010; Riessman, 2008).

Narrative Urgency

Narratve inquiry offers a window into the lives of others, as well as a possibility
for progress toward social justice through the research. Chase (2013) highlighted
narrative urgencies, which are needs or personal and social change that motivate narrative
resarch. According to Chase (2013) there are four urgencies are: (a) urgency of
speaking, (b) urgency of being heard, (c) urgency of collective stories, and (d) urgency of
public dialoguel believe this studynost closelyalignedwith the urgency of being laed
or the urgency of storytelling, which is the desire of sharing a story with the goal of
amplifying othersdé voices.

This urgency aligns with the Critical Race Theory framework. The Critical Race
Theory tenant ofaunterstorytelling offers a vehicle &mcess the values and experiences

of traditionally underrepresé&sd individuals and communities. Through this study |
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sought to amplify (Riessman, 2008) the voices of African American athletes as an effort
to counter the deficit narratives discussed eaie suchthe use of narrative inquiry
aligns with the larger goals sbcial change and action that Critical Race Theory and
narrative inquiry espouse, including the need for White individuals to pay attention to and
believe the experiences underrepnésd peoples communicate.
Narrative Strand
The stands of narrative inquiry vapgsed on discipline. In this study, | utilized
Ri e s s ma ndpgroa¢ch2o0@r@tive research, which is based in human sciences.
Ri essman noted ( 20 Orbnents cangtract pnetetred oamragivea nd go v
about history, so do social movements, organizations, scientists, other professionals,
et hnic/racial groups, and i ndhroughstaniesiva I n s
interpret the world, and communicate g@nal experience. Since this study was based on
the personal experiences of African Americ
experiences was a natural narrative approach to use.
Photo Hicitation
While narrative theory originated as examiniagt and literary material, other
medium also offer narratives, including visual documentation such as photographs
(Riessman, 2008). Harper (2002) outlined the various ways researchers utilized photo
elicitation for scholarly work, highlighting the ideaatithis method of data generation
produces different information than verbal intews. Elicitation research stemmidm
a study completed in the 1950s by an anthropologist and sociologist utilizing the medium
of film. Callier (1957) and his research ma&oined the term photo elicitation in the same

decade. Since inception, scholars used photo elicitation for four different areas of
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research: social class organization and family, community and historical ethnography,
identity, and culture and culturausties (Harper, 2002).

This study included photo elicitation to enhance the stories participant shared
regarding their experiencdschose this data collection method because of the different
kind of information that participants can share through viswesns. In this study,
participants provided picture of their experiences that enhanced the stories each told
about being a college a#té. | discussed more detail of my use of photo elicitation in the
data generation section.

Procedure

| obtainedapprovafrom the Institutional Review Board before participant
reciuitment and data collection begdie study compliedvith all the requirement of the
Institutional Review Board of the University of Georgia as well as the IRB of the
institution wherd completdthe studyl followedall appropriate policies and
procedures.

Next, | contactedhe director of thé&tudertAthlete Success Prograamd advisor
of the Studenithlete Advisory Bard as well as the Associate Athletic Director. The
emaildescribé the study, the guirementdor participation, and a suggestetimeline
for interviews. Additionally) embed an email that the SAAB members and advisor
forwardedto possible participants. In the participant emanserteda link to short
demographd questionnairga participant recruitment letter explaining the stuahd
askedqualified students to join the study (see appendices A and B). The demographic
guestionnaireervedas the informed consent for the study. The director oSthdent

Athlete Success Prograand advisor of the StudeAthlete Advisory Board agreed to
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disseminate the letter to ags as well as allowed mewsit a SAAB meéng to

recruit. When an athlete contacted me to conhirsiher interest in the studyscheduled
anindividual interview. | metwith the participanten neutrallocatiors including
reserved study rooms in residence halls and academic conferenceEacmparticipant
compleed a 45 to 9bninute, semstructured interviewyhich was audio recorded.

Sinee the studyvasa narrative inquiry utilizing photo elicitation, at the end of the
interview, | gaveinstructionsto participants who agredo visually document their
experiences over the coursetwb weeks Athletes who agrekto participate irthe
visual documentatiotextedtheir photodo meusing the provided phone number and
email addresd.arrangé a second interview with participants in order to review the
photographsandexpamdy under st anding of the particip

| developed an interview protocol based on the purpose statement, research
guestion, relevant literature, and theoretical conceptual frameworks for the study.
Questions focuedon eliciting stories from the participants. Furthermesnege Critical
Race Thery was theconceptual framework for the studyaskedparticipants about their
experiences as they relate to all of their identities. The interview protocol is located in
appendix C. For the photo elicitatidnjeveloped an explanatory prompt and ingions
to assist participants in their effort in documentingir everyday experiences as an
African American athlete at a STEM institution that is also a primarily white institution
(PWI). See appendix D for this prompt.

Location
The research locatiowif this studywas STEM University (pseudonym)ad-

sizedhigher education institution in the southeastern United StHtese is a long
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tradition of athletics at this university. While the institution was established in the late
1800s, it was less thdive years college athletics became central to the student
experience. Additionally, STEM University integrated in the early 1960s peacefully and
without court order.

Unlike other colleges and universities that compete in the same NCAA division
and confeence, STEM Universitis located in a major metropait area. The city
surrounds the campus, but does not exist because the university is located there. The
metropolitan environment offers access to resources and communities that schools in
rural or smakr urban areas may not encounter, including museums, historic sights, and
professional athletic teams.

According to institutional statistics,e&hmajority of students enteririge
institution intend to pursue science, technology, engineering, or math (Sddgjvkes,
and over 80% of the degrees granted by this institution are in Sieled (Institutional
Research and Planning, 2012). Another key characteristic of this site is an athletic
program called th8tudentAthlete Success Program former athletidirector
developed this program to help studatitletes reach their full potential while enrolled in
this institution, and it served as a precursor to the National Colligate Athletic Association
(NCAA) wellness ad life skills focused program$he direcor of theStudentAthlete
Success Program as well as the Associate Athletic Director collabeiighetieto gain
access to participants

STEM University was the sole research sight for a number of reasons. First, the
long history and growth of athletics valued by the institution. Additionally, there were

no other academic institutions that qualified as STEM (60% of more degrees conferred in
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STEM fields), who compete at the same athletic level. At the time of the study, STEM
University conferred approximt el vy 80% of its bachel or os
The next closest institution that competes at the same athletic level conferred
approximately 50% of its bachelor degrees in STEM related disciplines (Morse, 2013).
Participants

| usedcriterionbasedsampling (deMarris, 2004 atton, 200Rto recruit
participarts for this study. This method wappropriate because the studyghtto hear
stories from individuals that edspecific criteria Similar to other scholars (Bimper &
Harrison, 2011), the cetia emphasized the shared experience as African American
athletes with the specific educational context of PWI and STEM institution. Participants
were (a) athletes that identified African American/Blackb) college athletes/ho
studied and competet the identified Science, Technology, Enginegriand Math
(STEM) institution,and (c) completed at least one year at the institution where the
research occurredincludedathletes from any sport recognized by the NCAA. While
these participantwereeno | | ed at a STEM i wesetnhotequiredito n ,
indicate a STEM major in order to qualify participantsl recruitedparticipants through
the Studenfithlete Advisory Board (SAAB)direct communication, and a recruitment
email sent out bthe Associate Director of Athleticdescribed above. Participation in
the studywas elective and no athletes weequired to partake in the study.

Protection of participants. Throughout the course of the study, participat@s
voluntary. In additioneach participarhadthe right to withdraw from the study at any

point.| password proteetlall study materials, and loekthe recordings in a file cabinet
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when not in use. Additionally, each participhtala pseudonym aniddid notreveal any
persondy identifiable information.
Researcher as Instrument

In the qualitative methodologicapproach to researcine researcher is the
instrument, collectingnd generating data as wellafering interpretation (Hays &

Singh, 2012Lincoln & Guba, 198% As such| hadpersonal experiences, assumptions,
and beliefs that influendghe qualitative research experience. Beloacluded a
subjectivity statement in order to recognize the knovdetigliefs, and assumptions |
broughtto the current study.

Researcher subjectivity.As a college administrator, understanding and
advocating for students is essential to how | view my career as well as dallidog a
balanceébetween the advocate role and the learner role was tricky. | wrestled with the
guestion how do | use my privilege to speak on behalfwdiile simultaneously honor
the storieaindrealities of hose whom | want to serve. It involveghding and followng,
on behalf of and with; it wasmpowering others and being empowered. It is from this
place of tension thdtresearchdandwroteabout the experiences of African American
athletes in college.

Prior to entering a doctoral program, | was naive concerning the experiences of
athletes who compete at the intercollegiate level. | am an avaf faollege athletics,
especially football and basketball. The excitement of game day, the commitment of the
athletes to train as well as attend classes, and the immense heart for team and institution
are all ways that college athletics standout to meyHlarhy doctoral studies, a

professor challenged to research something that interested me. The first area that came to
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mind was college athletics and athletes. It was here that my dissertation journey began.
The stories of others have always been meaningfme, and asdrewas a social justice
advocate fealizedthat the stories of underrepresented populatiensala whole new

world that privileged individuals need to learn from. It is from this place of learning that |
approackdthis research styd

White woman studying African American athleteBven as a white woman, |
connected to the African Americamdividualswho shared their experiences with me,
because | also knew the experiences of stiiscounting me based on an identity that |
neither ©iose nor wanted to change. It vaportant that | @l not coop the stories of
those | desiréto amplify. For this reason,dhosea narrative inquiry. Througthis
methodology, this study amplifietie experiences of African American athletes at this
specific type of institution. While scholars like Grillo and Wildman (1997) indicated
strong belief that White individuals canno
argue that by using native inquiry Idid notspeaking for the padipants, rather | am
highlightedwhat the African American athletesid. For thisstudy, the strategies for
ensuring trustworthinessere paramount fasffering true and accurate narratsef how
the particimntsexperiencd sport and academic environments.

Personal experience regarding athleticds an athlete through elementary and
secondary education, | develop a love for sports. While | did not compete in
intercollegiate athletics while in college, | leaalways considered myself an athlete.
Throughout college and my adult life, | have played on teams and completed individually
in different athletic endeavors. Additionally, | engmibeing a spectator at athletic

events, especially at the college levdieTove of athletics and my location of
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employment was the starting point for a research area that has expanded over the last
three years

The schools | attended did not compete at the NCAA Division | level, and so |
romanticized the revenue generatingrép through my consumption of March Madness
and college football bowl games. When | moved to the southern part of the United States,
college sports, football in particular, took on a new meaning. It was a lifestyle, it was
exciting, and at times, it wasitd to distinguish college athletes from those who played
professionally. As an individual with privilege, | embraced the master narrative that
sports, includinghe ideacollege athleticseembraced all individuals regardless of race,
economic status, rglion or other identities. Through research | contihtoelearn about
the unjust practices of college athletics, the NCAA, private corporations, and colleges
and universities that profit off athletic performance of many African American athletes
who do notreceive adequate compensation for their efforts.

Researcher role at institution. was anemployee of the institution where |
completed thistudy | waskeenly awaref the possibilitythat some participants may
feel discomfort sharing their stories with me based on my employment, as the coaches
and administrators of the institution hold the power of scholarship and eligibility in their
hands. Within my role, dlid nothave any directifluence over any aspect of the
perspective partici pant snformedpdrticigagts ohmhye ex per
employment at the institutiobut emphasizethy role as researcher, not as institution
administrator.

Research reflective journalingResearchers recommended scholars use reflective

practices while engaging in research. Doing so assists scholars in developing a better
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understanding oneself in the research process, which includes reactions to participants
and choices foanalysis(Mauthner& Doucet, 2003)In order to truly explore and
understanding my own points of privilege throughout the research process | engaged in
reflective journaling. Before each interview | noted my own thoughts and assumptions
regarding the participanmivhichl gleaned through the recruitment process as well as
knowledge of the sport he or she played. After each interview, | explored my
interpretations of the stories, the feeling the experience elicited, and the dynamic between
the individualand myselfduring the mterview The following is an example from my

journal.

He seemed to speak in generalities, but answered specifics when | prompted or

probed. | am sure part of that 1 s becau
may also be because | am White and awome Per haps | wondt un
took a while to warm up, but once he di

| feel a little down. It could be because he did not want do the photo elicitation

portion of the study, but | was also left with a sense tleattmcerns and issues

are societal problems and it is overwhe

guestions were checking me? | do need to bekelte | need to be intentional in

ensuring the participants speak from themselves.

After | completed dataollection, | wrote about my general impressions of
participant stories as well as possible themes and structures that emerged. As analysis
occurred, | recorded my thoughts and reflections for each interview and compared those
entries to the ones writtemmediately after | spoke with each participant. While | wrote

the findingsand discussion chaptelgeferred bak to the journal entries to maintain
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awareness of my feelings and assumptions. By engaging in the reflective process, |
explored my own reaans, noted different levels of connection between particians
myself and wrestled with how my privileged identities influenced the study.

Data Generation

In narrative inquiry, data generation seeks to understand the experiences of
individuals. Maxvell (2013) suggested scholars use multiple methods to generate data.

Using more than one method for generating data allows researchers to gain information
about different aspects of the phenomenon one is studying, both complementing and
expanding understding. The following studgeneratedlata through senrstructure
narrativeinterviews, photo elicitatiorandfollow-up interviews | interviewed 8

participants

Narrative Interviews

A foundational concept in the utilization of interviews for the purpose of research
is that individual sé6 stories are interest:i
purpose of this study,utilized a narrativeinterviewing techniqueguided by a semi
structures interview protocol. Narrative interviewing requires sensitivity and an
interaction between the participant and researcher, which encourages exploration of
memories and feeling€{andinin & Murphy, 2007)

In this study, the interviewlecusedo n t he parti catp8TEMsS O e X p ¢
higher education institutio©ne purpose of interviewing is to understand the
participantds world and the meaning indivi
1996). In order to generate as much understgnas possibld, utilized openended

guestions and eli@tdas much detail as possible while the participavitstheir stories
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(deMarris, 2004). Additionally, | usembpropriate interview probes and follow up
guestions. In discussing qualitative intewing, Seidman (2006) mentioned the power
dynamics at play within a research study; principle investigators often hold positions of
power.For the above reasonallowed the participants hoosea location where they
were comfortable, and met when iasvconvenient for their scheduléslditionally, |
offeredthe background on whiybelievedthe storiesof African American athletewere
i mportant. These st dahenpdrtantbuecurierdly i ences pro
unrepresented perspective of college ditde
Photo Hicitation

Since pictures can offer deeper meaning beyond what verbal communication does
(Harper, 2002), | incorporated photo elicitation into this stuithpped that all the
participants would agree to complete the photo elicitation podighe study. While six
participants agreed to take photos, only three athletes followed through with pictures and
second interviewdRarticipants that agreed to complete the photo elicitation portion of the
study were provided with a prompt, which diest them to share visual representation of
their daily experiencegach participant texted photosrteeand explained the meaning
behind them in follow up interview&nce | completed follow up interviews, | reviewed
the transcripts and photos foreachgai ci pant to ensure | consi
story in context with all the information he or she shared.

Data Analysis

Humansciences narratives have what Riessman (2008) referred to as nested uses.

On the top levellistening is an interpretatiyerocess (Chase, 201Research

participants tell their stories as prompted by the researcher, which begigsis The
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next level consists of interpreted accounts developed by the researchesrbased

interviews and observatiorts,h e fist or y i &sdu t( Rti lkees santam 2008
level of narratives is what the reader constructs through reading and interpreting the
participantsod6 and investi gatForthesecopdleved ent at
of interpretationn this study, lutilized thematic and structural analysis.

Thematic analysis.In thematic analysid,focused solely on the content, what
wassaid during interviews. Scholars use stories to identity themes, but unlike other
qualitative traditions, scholars seek to understhathes within the context of a complete
case, rather than removed from a narrative for the purpose of theory development or
generalization of findings. Thematic analysis is the most straightforward and common
form of analysis within narrative methodolofiramp, 2004; Riessman, 2008).

In the narrative inquiry tradition, the process of transcription is a practice of
interpreting data (Riessman, 2008). Therefore, data anakgan when | transcribed
each interview.l first transcribd interviews verbatn. Once transcribed read the text
while I listenedto the interview recording to ensure the accuracy of the transcription text.
Next, | did aclose reading of the transcription teiidentified themes within the entire
sequence of the interview tranigt as well as highligletd relevant portions of the text
that match with the themes. Over the course of the analysis procesdthe
transcription texts multiple times in order to engage the narrative deeply and ensure the
codeswereaccurate accordgto the established themes. (Riessman, 2008). Another
round of codingcombinedsimilar themes into a manageable numiifecategories. |

wrote adescriptions of each theme category.
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Structural analysis. Structural analysis concerns itself with hoarratives are
organized, shifting from what is told to the telling (Riessman, 2008). Structural analysis
occurs in two phases. The first is concerned with the thematic focus in the development
of the narrativeods pl ot pofthastoryi Tthe secondphmsens t h
focuses on the dynamics of dohspeechélreblicht i veds
TuvatMa s hi ac h, & Zil ber, 1998) . The narrator ¢
choice, hesitation, and laughter as well as himnies are embedded within the
interaction between researcher and participant all provide clues to how the teller makes
meaning of fApersonal experiences in relati
Once thematic analysis concludéde-transcibed stories within each interview
in a manner that emulatéide work of social linguist, James Géadis retranscription
attended t o t hergahizeidhe marrativeinto stanzas (Bdej 1885, 1991;
Riessman, 2008). After4teanscribing tle interviews] listenedto the recorded sessions
multiple times to ensurkeaccounted for all the linguistic cues of the narrator. For both
types of analysighe unit of analysissase ach i ndi vi dual 6s i ntervi e
Coding is a cyclical pragss,andas Icodedeach interview, new insights emetdge
Throughout the entiranalysis process practicel reflective journalingas discussed
above Once new insights no longer emeatd@®m the rereading éthe text and codes,
constructedhe narrative neresentation of the resulisis important to note, in narrative
inquiry, the researcheroés interpretation i
assembled texto (Polkinghorne, 2007, p. 48

of the stoies.
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Data Presentation

In narrative inquiry, researchers tell the stories of others through words,
constructing narratives through poems, drama, and epic tales. Beyond stories presented
through text, individuals, communities and society expnessatives in visual form.
Painting, sculpture, and photographs are capable of telling the stories of self and others,
and scholars utilize creative outlets as a means for others to express the meaning
attributed to experiences (Riessman,@0Narrativei nqui r y 6 draditiecnal of non
methods for data presentation aligns with creative analytic practice (Richardson, 2000),
which seeks not onlyat present data, but also choagproaches that are accessible for
communities outside of academia (Parry & Jum 2007)For this study, | presentethe
storiesAfrican American athletesharedas well agphotos In addition to individual
stories, Idevelogda composite narrativi® represent thexperiences anthemes that
emerge from research participant stes.

Trustworthiness

Trustworthiness is important to ensure the credibility and quality of the research
study. Scholars use a variety of approaches to increase the trustworthiness of their
studies, including multiple data sources, practicing member tiggakilizing peer
debriefing, and practicing reflexivity and journaling (Lincoln & Guba, 19B&jilized
all three approaches to trustworthiness mentioned above. As discussed in the data
generation section above, interviews and photo elicitation peoweb different data
sources fosome ofthe participants. Additionally, onddranscribed and coded
interviews | distributed copies of the transcription text and initial impressions to the

research participantsrequestdfeedback on the transcrighd interpretation accuracy.
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Participants approved transceptonfirmed interpretations, and mastemeadjustments
and recommendationis more clearly represent experiences and the meaning they
attributed to those experiences.

Within qualitative inquiy, the researcher is the instrument, collecting data and
offering interpretation (Hays & Singh, 2012). As such, the practice of reflection is an
essential part of the research process. Horan (2013) noted that without researcher
reflexivity, understandingieaning is not possible. In fact, a complete reflexive journal
about the method and the self throughout the research process meets all the
trustworthiness criteria, credibility, transferability, dependability, and confirmability
(Lincoln & Guba, 1985). Site understanding the meaning participants asttiéeir
experiences is the core thiis study,| practicel reflexivity and journaling during the
entire course of the study.

Prior to data collection, theompleteda bracketing interview. A trusted and
knowledgeable colleagueskedmethe interview questions participantgreasked.

Doing so allovedmeto create an awarenessmy perspectives and underlying
assumptionsegarding the experiences of African American athletes at a STEM
institution Additionally, journal impressions, responses, questions, and feeliagsd ¢
the research process kéipe biases and assumptions of the researitiedore. The
journal entries becanmeespace fometo process the narratives shared by participants.
The refective journaling practicspurred méo remain aware and authentic throughout
the entire process.

In addition to the above strategies, the peer debriefing pra@essssential for

trustworthiness.| wasaware of the challenged utilizing Critical Ra@ Theory as a
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framework as well as developing counterstories of African American athésjescially
since | did not share a racial/ethnic identity with participantan effort to not cop the
stories of African American athletdsasked three indiduals who identify as Black,
some former athletes, to serve on the research @aeresearch team member dropped
out, but the remaining two members assigtectheckingmy biases and assumptions as
well as providd feedback on themes and meanings derived from the thematic and
structural analysis. In addition, the research teffered feedback on the accuracy of
compositenarrative and ensured | accurately represethtedindings of the study.
Chapter Summary

Theprevious chapter outlined the proposed research design and methodology for
a narrative inquiry on the stories of African American athletes at a STEM institution.
presented an explanation of how qualitatiyv
and goss. Additionally, there is an overview afy epistemologal stance. The chapter
reviewedthe procedure for participant recruitment, interviews, and analysis.
Furthermorel presented an overview of the study location and participate criteria. Also
includal in the chapter are strateglassedfor trustworthiness anan overview of how |

presented the findings in the next chapter.
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CHAPTER FOUR
FINDINGS

fiFor a change, start by speaking to people rather than walking by them like
they're stones thaton't matter. As long as you're breathing, ité&sver too late to do some
goodo’ Maya Angelou

flf there's a book you really want to read, but it hasn't been written yet, then you
must write itd © Toni Morrison

The purpose of this narrative inquiry wasdescribe and understand the
experiaces of Black athletes who competedllearnedat a science, technology,
engineering, and math (STEM) university. Consistent with the traditions of narrative
inquiry and Critical Race Theory (CRT), the focus was @nstiories each participant
told, and the meaning they ascribed to their experiences as athletes, students, and Black
men and womerelgado & Stefancic, 22). | asked participants about their identities,
classroom experiences, athletic competition, atetactions with teammates, athletic
staff/coaches, faculty and nathlete peers.

The following chapter highlights each participant through a biographical
introduction, which offers context for understanding how each athlete began participating
in sportsand arrived at the institution. Next, the chapter explores the themes that
emerged from the stories of each participant. In discussion of the themes, | will use

individual s6 stories to represent each t
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the narrator used to communicate as well as
descriptions and topics and not mine.
Additionally, in an effort to explore the narratives as deeply as possible, | re
analyzed the stories in regard to structure. The striscthed emerged through the telling
and retelling of stories providelues for meaning. For each participargrésentedkey
findings related to the structure of their stories, and a possible interpretation for what
those structures mean. Next, the préstgon of a composite narrativdfereda first
person account of how an African American athlete experiences life at a STEM
university.
Furthermore, three of the athletes participated in the photo elicitation portion of
the study. In follow up interviewgparticipant shared the background and meaning behind
the photos. | discusslthe visual representation of Black athlete experience provided by
the participantsd pictures and words.
Participants
The eight participants in this study represent 5 diffeseptor t s: f oot bal | |
basketball, womends basketball, tra<k and
identified as African American or Black and were enrolled at the university for a year or
more. Six of the participants identify as male amd identify as female. In addition, all
but one of the participants were raised in the south or southeastern United States. Each
participant had the opportunity to choose a pseudonym and some personal information

had been changed in order to protectgaehr t i ci pant 6s i1 dentity.
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Table 1:Participant Profiles

Participant | Sex Year Major Sport

Amanda | Female | 3%year Business Administration| Wo me n 6 s B ¢

JaVonte Male 3year Business Administration| Football

Devon Male 3dyear BusinessAdministration | Football

Xavier Male 2"%year | Engineering Cross Country

Martin Male 4 year Science, Technology, an Football
Culture

Trey Male 5t year Building Construction Football

(Masteros d
Brittany Female | 3 year Literature, Media, and | Track and Field
Communication
Christian | Male 4 year Public Policy Menbés Bas|l

Amanda

Born and raised in the miglestern United States, Amanda has participated in
organized sports since elementary school. Her athletic journey began after waérhing
school friends play basketball. An Amateur Athletic Union (AAU) coach recruited her to
play because of her height. At the beginning, Amanda hated basketball, because she did
not know the rules of the sport and was uncoordinated. However, her maotinet tkt
Amanda quit, and through practice and hard work she began to excel.

As early as middle school, Amanda started to hear interest from local colleges and
universities, but did not take the interest seriously until her junior year of high school.
When July arrived, and college coaches were allowed by the NCAA to contactgispspe
Amandaés mail box overfl owed with | etters

was contacted by schools across the United States. It was then that Amanda realized that
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she could use basketball as a way to receive a quality college educationomtieing
a sport she had grown to love.

Amanda loved STEM University, but committed to go elsewhere due to the
influence of her AAU coach. She believed it was the wrong decision, but decided to
make the best of it. However, the coach where she commutieed, which allowed
Amanda to decommit, and go t&TEM University. Amanda believesiTEM University

was tre right choice for her, and wasrolled for three years adasiness administration

major.
JaVonte

JaVonte is from the southeastern Unitede&dtand haplayedsports since he was
five-yearsol d. As a child, JaVonte played baseba
favoritismo on the team, he |l ost the | ove

have always been a big part of his lifadalaVonte grew up a STEM University fan.

It was in high school that JaVonte started to consider playing football in college.
During sophomore year, JaVonte started to get the attention of NCAA Division |
coaches. Initially, he wanted to play as a tmestiman, so he committed to a different
school. Later JaVonte realized that he was making the decision for college based on the
coach and not the school, and changed his mind. He realized a connection to the school
was more important than a coach or plgyas a true freshman. JavVomtasin his third
year at STEM University.

Devon
Devon grew up in the southeastern United States. He is deeply connected to his

family, and was introduced to sports through his father, who was a professional athlete.
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Devon plged soccer, basketball, and ran track, but football was always his favorite sport.
Since the age of seven, Devon saw football
sporto.

In middle school Devon knew he wanted to go to STEM University. The
connectonk and his father had with multiple co
the university. While participating in a summer camp the summer before his senior year
in high school, STEM Universityodos coach of
Devon comntted to his dream college whera the time of the study he haden
attending for three years.

Xavier

Born in the southern United State, Xavier began running to relieve the stress from
academics and anything el sd,on Hiam émi rfd.sth
happened to be good at ito. He began runn
initially consider himself an athlete. This changed once he realized the potential he has as
a runner. Money was tight, and Xavier began to noticertimning could open doors for
a college scholarship.

Xavier knew in ¢ grade that he wanted to be an engineer, and he realized STEM
University had one of the best engineering programs. Since he had no way of paying for
school, Xavier was hesitant to gue admission into STEM University. However, he was
offered and accepted an athletic scholarship that pays for school and opens doors for him

to pursue an engineering degree. Xawasenrolled for two years ardved it.
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Martin

Martin is from thesouthern United States, and i grade he told his parents he
wanted to play football after visiting a c
tough, but he always had the drive not to quit when school or sports got hard. While he
playedalittt basketball, football was his sport
desire to play, but always stressed school and good grades above sports.

Martin was heavily recruited to play college football, 24 different colleges offered
him scholarships. elchose STEM University because it felt like home, and his
teammates made him feel like he was familywésat STEM University for four years
andeaned a bachel ormagesrofteigiilitydedt andlecided tolparie
masterod6s degree.

Trey

Born in the Midwestern United States, but raised in the South, Trey grew up
playing sports with his brothers. At the age of seven he started playing football with an
organized team. Playing football has always been fun for Trey and he wanted to see
whereplaying sports could take him. Since childhood, Trey dreamed of playing in the
National Football League (NFL).

Treyds dad passed away when he was t wel
him the support he needed growing up. When it was time for highedh, Tr ey 6s mo
gave up guardianship to his godparents so he could attend a school that had better
academic and athletic standards. Trey excelled as a student and athlete, and many
colleges recruited him, but going to STEM University was an easy dectsidindy,

because he felt connected to the team Chaplin and the teammates he met. Additionally,
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Trey knew STEM University had strong academic and athletic programs. He has enjoyed
contributing to the team, andhile enrolled for five year, haglarned abaehl or 6 s degr e
andgraduateht t he end of the year with a master:
Brittany

Brittany was born and raised in the southern United States. As a kindergarten
student, Brittany would always beat everyone, boys and girls in field day races. She loved
sports,and encouraged by her parents she pursued athletics. Brittany played volleyball,
basketball, swam, and ran track while in middle school. When high school arrived she
stopped swimming, but continued everything else. Brittany stuck with track and during
herjunior year of high school started getting interest from colleges. At a high school
meet, coaches from STEM University expressed interest.

Brittany went on her official visits, but fell in love with STEM University and the
coaches there. While ssawherself as more of a liberal arts leaning person, she is good
at math and science. The academic excellence, feel of the campus, and the coaches
convinced her to go to STEM University. Brittany knew it was the best place for her to
be.At the time of the stug she wasn her third year, Brittany lovetthe athletic
program, and the other athletes.
Christian

Born and raised in the southern United
sports was playing tennis with his sister. Growing up he also playdshfband
basketball. Christiands parents | et him ch
stuck with basketball. While he did not start playing organized ball dhgtr&éde, he was

gifted in speed, height, and jumping. Christian worked on hisetiaak skills to catch up
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with other kids who started playing organized basketball earlier. By high school he
transferred to an academically prestigious school where he could be challenged in the
classroom and continue to play sports.

In 10" grade, Chstian participated in a magnet program for students who
excelled in math and science. His focus was getting to STEM University as a student. He
got into the university and was participating in a summer transition program when one of
the assistant basketbabaches saw him playing in the campus recreation facility.
Through a conversation, Christian was invited to try out for the basketball team as a walk
on. Christian made the team and has been playing for STEM University for fourAtears.
the time of thestudy, theseasorwas his lastand hegraduatedvi t h a bachel or s

Thematic Analysis

The participants shared stories relating to their personal and family life, as well as
their experiences as athletes and students at a STEM institution. Thae dearonstrated
experiences of support and encouragement as well as challenges and difficulties. Within
the context of each participantdés story, t
discussed throughout the course of the narrative. Themes eohsistoss participant
narratives include: (1) takes sacrifice(2) fiwe are the Clery alerdsstories about race
andracism, 3fibr eak it do#®oadagemycsdagombles us a
characterizing the current institution as well as the participants previously demonstrated
ability to excel at course work, (B)t hey hel pednd@di gés hekeoa

b u s i nhe pddtigs:of college athletics.
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It Take Sacrifice
Eachparticipant indicated the necessity to make difficult choices or sacrifices in
their lives in order to excel as college atkk and studenti.takes sacrificés a theme
that demonstratkthe challenges and difficulties that participants experignas
themewascategorized by four types of challenges which inatiigdysical, academic,
mental and emotional, and relational. Participant often talked about more than one area
where athletics effected them. For example, the lack of strong peer relgagoahi
result in emotional or mental struggle, an
ability to invest as much as desired into studying for classes. While each participants did
not express all of the four areas, everyone discussed multiple th#sisca created
challenge or hardship.
Physicalsacrifice. College athletes experienttee physicakacrificeof sports in
multiple ways. When asked about competition Amanda discussed the physicality on the
coulttdsina battl eé Ivdarydbalyicso tough amdhstrondp #¥ougré ng, e
getting hit and pushed around. There are constant bruises and bumpsL at er when
talking about the hard wor k of ybuebodyg a <col
thereds so many achegotheongb .pai ns that you h
Physical injuries resulting from athletic participation affected multiple
participantsdéd ability to competRe gwitt mowt I
coming off an injury actuall with my knee. | actually hadirgery on my righknee and
then Septemibé had surgery on my left kn@énjuries are one of the reasons that college
athletes choose to redshirt for a year or

college. Trey related his injury and subsequent redshirting experience:
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Practicing for the bowl game | was injured on a freak accident. It was a light day.

We were just in helmets and somebody ran into my knee and tore my ACL, MCL,
LCL, almost dislocated my knee. Thatos
y e ar . verhEenénjunectto that magnitude so initially | was okay, | could

walk this off or whatnot then | got the MRI. Then the doctor told me what
happened. He was | i ke O6youdre | ooking a
just bl own awaypyotbawhsi ki beedédbdbkay hat wa
Then they were telling me about, [anoth
back you know seven monthsé6. So | was 0

play in my senior s\wwmsightmonths Betorethé 6 s b o wl

seasongetshere. @&feason | jJjust you know | 06m r ehe
get back well, to get my knee back righ
getting here and | 0m on t ksderevaadligage of pl

myself until the third game whether | was going to sit out last year. Then the third

game came and | pushed it that week in practice and my knee got swollen. | was

like all right | havetositodt So t hat was when'maboatas | i ke
to graduate, I"'"II|l be here another year,
|l ooked at it I|like 6éokay | can go to gra

But that really hurt because | didn't want to be here anymore. | already had my
mind set on 3 1/2 years, | can do four, that's required. But now I've got to do five?
That hurt me because you know redshirting as a senior that's backwards. You

redshirt as a freshmarind you mentally prepared to go five years, but then
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y ouor e havete stdy another year? That hurt me, but | feel like |
handled it well by using my time wiselydanot letting it get me down.
Beyond injury, the physicaimpact of being an athlete lefidividuals tired and
unable to enjoy other aspects of collétee Amanda related:
You really dondét want to do anything. T
friends, you are just too tir 8dtanyoudr e
echoed t hatgetaup g ®ven ia thensorningiand goweights, and
then | have class and class and cl ass a
have a meal plan so | candét go to the d
just tired after practice and after a full day.
Academic sacrifice Many athleic programs as well as the NCAA make it a point
to emphasize the student role in the studehliete dichotomy. However, participants
indicated that being a college athlete does not emphasize the student role. Devon noted:
Honestlyw e Gathlete studenihionestly. W 6 attdete students. | feel that way.
We play on ESPN, Thursday night prime titdEL players get that kind of
treatment We fly into different states to play football, staying in nice hotels, five
star hotels. When it comes to being a stu@énlete as far as advisqrkfeel like
their job is to just keep us eligible.
have to be on track to graduate. As 1| on
fineThat 6s t hei r o0b jibedbtitovhelpus graduatee ep us el i
Not only did athletes from revenue generating sports communicate the struggle to balance
the student role, but also other athletes in other spoai®ed the same challengenanda

noted the experience of some of her teammatacfually had a couple of teammates
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that wanted to be engineers, but the way our schedule is set up in the classes they have to
take, there is no way it would work so they ended up switching majorsXa v i er
me nt i ostilehdve a golid GPAnow,bu i t 6s a | ot more diffic
especially with pr aobdtter,padices bBeomesharéee | 6ve go
Mental and emotional sacrifice Participants recalled multiple ways that
athleticstaxedtheir mental or emotional wellbeing. The wiaywhich a college athlete
internalizecr i ti ci sm from coaches or fans has an
emotional wellbeing. Martin recalled:
In the [competing institution] game, | got a penalty on the goal line, on a third
down,andlgotbefted t he rest of the game. | 6m a
everything, but | made a mistake. We &en
anything the whole trip. My coaches, of course they yelled at me and everything,
and then | went and got on the bus andwy twitter feed, the fans were
mentioning me saying 6Hey, you effing s
fatbwor d. 6 Things | i ke -yebraldkidtotexpariengtesl| not hi
can only imagine what bigger players have to go throughvitey make
mistakes like that. So | reached a low point. | never been so low in my life. Your
parents can call you and everything but they were in your shoes, they were on
national TV where the whole world saw you jumpsoff d e s . I woul dnot
costus the game, but that was a component of it. So to see somebody blame
youé. The coach called me into the head

|l i ke the person | am, I wasnodét acting |
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Amanda discussed the mental effort of preparing for @thdempetition as well

as how other areas of life influence how one competes:
Il work for this, i-timé jsb ahdiitkakes atolljoroyour | t 0 s
body and on your mind. You are physically and mentally drained. Just like we
have tostudy for classes we have to study scouting reports, we have to remember
the plays that the other teams run. We have to remember which players are
shooters, which are drivers, which are penetrators. Who hé&ftled, who is
right-handed stuff like thatevhave to remember that, and then we have to go to
class and remember all these termsé 11t0
[ effort] studying [for] school work, an
It can really be emotionally tolling. If yoare dealing with things at home, you
also have to deal with your coach. And
it may transfer onto the court where yo
practice and then your coach [is] ripping you | mean [coach rjazaa be
toughé And it can just add, it all star
Relational sacrifice The other students who college athletes intetheith most

are fellow athletes. bok effort on the part of athletes to make connections te non

athletic pees. At times, participants are discouraged by the disconnection from the rest of

the student body. Devon shared:
Il tds kind of hard to relate to other st
academic rigor being so high and so hard, most of the stutkk@sall their time
and put it into academics or they are |

anything about football. They [neathlete peers] find it hard to relate to us so
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t hat makes it hardé honest | puldigetaf eel s |
little discouraged because most of us gemerally trying to speak tathers
whet her ités O6Hell o. Hey, how are you d
genuine when we do that and we donodot ge
| ook io6tdéasn gl inkaen,, you know | &m just being
someone and they don6t say thank you or
thank you and they dondét say anything b
open and Yy o u otheeoomaad tHey justjeave pnd tetdhe door
closed.
fiwe are the Clery Alertsd
Participants narrated a number of experiences regarding race and racism. A
consistent phases used was, fAwe are the CI
the campugolice send out whenever there is a crime reported on campus, or adjacent to
campus boundaries. The Clery Alerts provide not only information about the crime, but
also a description of the perpetrators. Many of the alerts sent by STEM Lltgivers
describelte perpetrators &lack males. Participants related emotions of hurt and
frustration regarding the alerts, citing them as one explanation for racialized or racist
experiences while attending STEM UniversByittany related a story of koher racial
idertity influencedthe way she thinks about heteractions as well as promptedr to
think about the meaning behind the behavior of others:
I f eel |l i ke there iIis a bit more pressur
Blackwoman. So | need to meetsbestandards and represent, like your group

wel | because there arendét a | ot of oppo
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we l | in the worl d. Il dondot know I think
hypersensitive t o s o melargesettingandisametsing Li k e
guestionable happens, it seems |i ke som
|l atch onto things quickly. Things I|1iKk

the group of friends somewhere on a Friday night on capymusknow you are

al |l really |l oud and | aughing and happy
6guys we should be quietd becauBlaek | don
girl s. Il think about things ebthekday, it hat a
l eft the building from a study session

mor ni ng and i t 0 sBlackguy,and e aretstarglinggnuthe, t hi s

parking lot just talking or whatever. And this police car drives by, and then my

fiend was | i ke 6watch, hebés going to turn
going to happen. 6 The police turns and
around the parking |l ot, and I was 1I|i ke
was like there areno Blackkids in the parking lot. But asBlackwo man, | 6 m

hypersensitive to these kinds of things
faith in the way the world is working,
of things. So situatiorige that, | pay a lot of attention to.

When discussing the experience of being a Black make on campus, Christian mentioned:

It has different componentstoit € | dondt necessarily sec:¢
demeaning to us in any way, | think the
stopped by [campus police]. They asked

really know the pol i ciwealsoutéhéiostamcesdnoi ng t h
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which you can do that, but | know it was disconcerting, but at the same time that
was my only, first and only dealings with something like that. As a Black male on
campus you have to be conscious of how you communicate with gtleers, d o n 6t
want to ever feel |ike youdre pressurin
the opposites sex, you canodot be demeani
be disrespectful to them, but thatods on
Blak mal es are put at a high judgment | e\
l i mited portion of wus hereé | f anything
male on campus you just have to tread water lightly, and allow yourself to be
evaluated based omhat you do.

Devon connected his experience to a larger societal context:
For me, | take it day by day. Take it one day at a time. | fociid aontrol what
|l can control. | candét control what any
elsemayfee. know that stigma, | Blacknmale.lwhat | ¢
have an under st an dforihg yoonher geheeatiog, asakid u kno
seeing hinjfPresident Obama]it was like dnan | can do that. | can do théat
Because you k ntmwnTVyandas d lodrg@wing sipe ieall you
see on the news is this guy killing this guy, this guy getting locked up, this guy
dying, youdre comseéwean | fyrcmeamgatinlaet e
constantly seeing jusiman we got.eBron James, we got Kevin Durand, all |

can do is play basketballYou knowt hat 6 s poi sonousdmano t he

i foall I can do, if al |l ifdlé mM &yno ogdo ofdo rf airs

killing somebody and going to jail or havinglatsf ki ds t han man it
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breakingthecyce@. You know | f e ©lbama hbroke the cysle ns e,
He set an example for tiisdack culture to look upand I look up tdim for that |
appreciatethat Just | ooking at hiesraragdhia man, a
family, how he cares for his kids, just setting an example, setting an example for
so many young AfricaAmerican men. Because another stigma for us [Black
men] i s we donot take care of her child
That s not the case.
Stereotyped.The stereotyped experiences that participants desasibextelated
to being athletes as well as related to their Black identity. For some, it was difficult for
participants to pinpoint whether the stereotwasbased a the athlete identity or the
Black identity. Others saw the stereotypes as connected or amplified because of both
identities. Still others saw some stereoty
regardless of racial identity. There were two mawugs who the participants saw buy
into the stereotypes, faculty and rathlete peers.
Faculty. The stereotyped experiences participants attributed to the faculty
interaction centered on accusations of academic dishonesty. Multiple participants related
stories about being falsely accused of cheating. JaVonte shared:
Professors are ready to pull you aside and accuse you. | have been falsely
accused of cheating one time by a professor and it actually took me going back
and proving to her why | got the ansms | got. | guess because there is a stigma
attached to athletes without cheating,

do. It kind of caught me off guard at f
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said Itds just thestedlint y aoifgthiet¢oeng i hérs

have to deal with.

JaVonte continued to share a story from a teammate who had a similar experience:

One of my teammates was falsely accused by a different professor of cheating on

a test. The professortold himlhi nk youdre cheating and
protect my reputation as a professor. So as a result my teammate ends up having

to go to the student integrity office just to clear his name and prove he did nothing
wrong. But then aeagsaiani abkbl ehatawthoéeen
suspicious they call you out on somet hi

you do have some who are trying to pinpoint you.

Devon also shared a personal experience of being falsely accused of cheating:

Me and another one of my teammates got accused of cheating on the lab
exerciseé We did the assignment ourselyv
said we gave an answer from a different class. She threw us into a category and

she al so c¢ amasfdotball plagyerssyoudyuys reave this Bame for
yourselves, you al/l know how to cheat. 0

hard for you to walk into a classroom here at [institution] as a football player

and not knowing ifchanodoeel gengheoogbter
not sure i f it bleeds into other sports
thereds more of wus, thereds a | ot of wus

sit with each other and which makes us venerablesgulhe professors are
more inclined to think we cheat because

some of our teammates have tried to fix it is spreading out throughout the
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classroom, getting to know some of the other students, which it thaas arell
but making an effort to try to get to know some of the other students.

When discussing the classroom environment Devon added:
Believe it or not a lot of professors are always looking for something to catch us
with, if you are making yourself vulable, if you are putting yourself in a
positi on, I feel |l i ke youdre making it
itdés unfair from the jump, | automati ca
just going to a professor, going to a classmo knowing that the professor is
feeling some type of way about you beca
for me as a football player, 1itds unf ai
You just know the title that | have, and me being a foopleler at [institution]
and you know, honestly they donét even
but 1 todos coll ege.

Martin shared that heidinot think Black students, both athletes and-atiietes, are

seen as equal and discussed the challengem whin context of the classroom

environment:
| had some classes, | actually had to raise my hand because they [professors and
TAs] dondt call on me, because | 6m not
you know, that s n odsaneriimehb gobgbly dehltenstls o r |,
some kids before who didndét do that |[pa
stereotypes, you know just get away from what you would conceive as, you know,
a Black male on campus. And then also on the flipside,ankdetold me the

story about a girl who came up to the professor, just letting him know that she
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had an interview and that she woul dnot

said okay just hemi or travelvehmgayter . T
any sport but thatodos what is perceived
of the [athletic] popul ation, so theyor
dondt realize how hurt f ul-athete]aBlacki s . Espe
[instituti on] student . | 6ve newAmericangihmys o many
i fe. Have so many friends, Il 6m | i ke, 6
amazing, and | | ove them to death becau
hearinghowtheg ot t hrough school émore power t

Martin went on to say:
We get these Clery Alerts, and whoodés th
brought up we were talking about, discussing Michael Brown, and what does it
mean? Weodre tal ki n gukaodwasatgrouwp lasihstitwien]. can d
We should increase communication between the [campus police] and so then we
threw out one thing, Owedre the Clery A
you see, no fault to theims¢cBmpujsupbl de.
with that fact you got to wor k, |l 6d say
get noticed academically. Thatodés why |
just dondét do anything to gi vtedd htehme a r
whole, being Black at [institution], working hard, twice as hard, doing those
things. Dondét give them any reason for

that. You just run your race. You do all the things that you can do right, and
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n o b o d yedtsButya have to definitely work hard. Be humble, and find a way

to exceed all expectations or standards they expect you to be at.

Non-athlete peersJ aVont e m@nnet itohnendg: IMve noticed
is not much of a connection betweeratbletes]and the student body. Thgyon-
athletepeersion 6t t hi nk we Ohesaeintmedatedbyusfr her e é
whatever reasah . Lat er , J ah¥ stenebtgpedexperiences selatdd to his
identity as a Black man:

Theredseaebboypes shat you have to overc

on is that people dondt see ylguessas bein

they assume thatBlacke n candt ar t.ilspeakverywelland e ins el v e

somet hi ng | 0 vpeople offtguac.eCo tog o that, Mg experience as

a student, not just in college but over

be a class clown and not take your business seriously in the classroom or to only

be about athletics and not sericaigout your books. | see so many gggsmany

Blackathletesc ome t hrough and t hey.@Guyswhegotr i ous

internships from Fortune 500 companies because they set themselves up in

school. So that stereotype is invadlidu t sometldngthat you have to deal with.

And then on top of that you know just walking arqya kind of get a sense that

people are maybe scared of you for whatever reason. That vibe is something you

have to deal with on a daily basis.

Devon shared his everyday exgnces:
There will be nights or days that you are walking on the sidewalk and you see a

student walking, a white | ady, she may
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and sheodoll be tugging on her purse a |

some®nedr and they |l ock their car door s
[institution] 1 &m not worriedélabmut you
actually here for the same reason youbor
because yowlcamhat 6comtappened. You canot
people have already done and itdos sad.

AfricarAmer i can mal e suspect, armed robbery
from an AfricanAmerican male armed robbery. 6 s sad because itod:
man, thereds another strike | 6ve got on

| ooking suspect 0.

When asked where the stereotypes of athletes and Black athletes come from Christian

said,

Mar

and

Il think itds be cverydudenitheae theydtmowwe haved hi n e
lot to do. So with them knowing that we have a lot to do, they | guess, innately feel

that we want the shortcut and nottodoevenrfoveor k] € Pr obabl y in
itdés built off certain experiences with
before | like to tear down stereotypes and try to be the best leader or best form of
something [l can] . | dotnhitn gvatnha tt od dess rcc
resonate well with professors or the community of athletes. So the stereotype is
there but 1 tdéds up to you to break it

t i n Ilhadla eoupdedf,timeas where | was going to my door and | left my keys

t heyithwo urledgnubltar st udents woul dndét | et n
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wa s

had:

a sHeweheon to tell a story of an experience he and some other athletes

So we were actually in between cl asses,
Blackandwed& got out of c¢class, wedre just ga
class or anything, we just had some free time so were hanging out. And one of my
friends was at the of the building and
together andottakek aappictctuurd, sand someb:
|l i ke how thel fdondtal K ndwe aimfdi 6hle Isiakied hfoowo t
they stand on the wal kway and bl ock the
So | went of f o n jerkwhosadehis, whdreithe saméllsady t o
were just trying to be one of the six, were out here doing the same things as you. If
anything, what web0re doing I s even toug
anything, because yonu doon orta kken ow,0 .weSroe j
find a voice here, especially, being part of the [student organization] we find

ourselves just trying to find a voice, trying to be relevant within [institution], and

you know of cour se t hermedtsandevdnihmg,t el y b

but we still feel as if we lack that same, | want to say, equality.

Martin later shared a story of trying to go to a fraternity party:

Webre still shunned by some popul ations
football pl ayer . I n coll ege you party.

here at [institution], only a few do | e
walktohe door after, maybe after a big win
brothers?6 Okay, all right. Thatodés fine
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up there and they say, 6hey we dondt wa
about? Are you going tetl | me as soon as | get in th
probl ems? Thatdéds the perceptioné.those
makes usé I n a way, we |l ove [institutio
dr awbacks. Ever since «tothefrate,becauseadfl | y ha
things like that just the fact that you can even, we go, we both go to the same
school. Were both struggling, dealing w
fun together? The same ones who come and cheer us on. But someéivees | h
some friends in there who will wvouch fo
Brittany shared about the general atmosphere of cultural intolerance perpetuated by
students at STEM University:
On Yi k Yak, I mean it ds regoingtoyakefoads, s o o
of themselvesé | read once somebody wro
youbdbre Black and you got into this scho
actiondéd or something |like that.soAnd | édm
who got in here only did just because of affirmative action? Do they still even do
that? Why do you think youdre so much b
kind of an [institution] thing, a | ot o
to humanity, they can feel so smart, but | see a lot of things on Yik Yak and try not
to take them seriouslyé Therebds a | ot o
ABreak it Down Day by Dayo
The participant shared information of how they are successful as students and

athlges. Without a solid plan for navigating both academic and athletic roles, the
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experienceavasmore difficult. There were three main strategies the assisted participants,

time management, utilizing resources, and faith.
Time Management.Utilizing time wel wasan important strategy for success

that all participants mentioned. Since schedules are intensive, athleted toemdke the

most of the time they ldaThis meanthat schedulewererigid and highly structured.

JaVonte saw cutting out distractioas important to better time management, he went on

t o <SSatting aside a schedule, setting aside time to something, stick to it. Breaking it

down day by day, thato.wa@hiritstwiomm®tnstned kt hue

typical day:
| think ny daily experiences are pretty much allocated to basketéth classes,
thatdéos the first priorityée ,fotasugdyi cal da
hall, lunch go to anotherclass nd go t o practice. So wit
difficult at imes, you might wanttobelidle c an 6t diddutyou doseey mor e
the end resulté YbuSknawtypgibsalaldawoird he
to get some type of rest, and then you get homework and do the same thing over
again.
Utilizing R esourcesAthletes are provided resources through the Athletic

Association to help manage time, develop skills, and study for course. The academic

coordinators, advisors, and tutors wexdliclosely with athletes. While tutors and advisors

wereavailable to all university students, participants indid#tese resourcegereeasy

to access, and at times utilizing therasrequired by the athletic program. JaVonte

stated:
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|l tdéds very hard, but you have &inl ot, we
academic support, and theyodre | ooking o
well so we have them. No matter who my
good relationship with them and | sense that they are truly care about us getting
through ths through the school and making it out of here.

Christian mentioned:
What the athletic program is providing you from academic coordinators to
substantial tutors and anything you mig
w o u | eeravaitable to these @pns, of course they offer thebut you have to
go searching for them. As an athlete th

Martin echoed:

OQur academic staff put you in a great p
Theydre goi ng t placeg andleag youto whatydumeed to dog h t

So itdés really up to you. Theyo6re going
to you drink it. But 1 tdés definitely to

in my career here, but like | said, youtlisave to] make sure you learn how to
study. Learn how to study and | earn wha
what to study, and | earn your professor
professor or the TA.
Faith. Participants noted that tlidaith and church experiencegreimportant

strategies for success, not just in school, but also in lifeséioe athletes, faith

motivated and provided perspective for success and fulfillment. JaVonte sharéd, | o o k

at success for more of the spuiad standpoint, hopefully, God willing, help others to see
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the i mportance of | earning about faith.
reflection of God in my environménDevon also discussed faith in the context of

purpose:

Us

| wantto wakeupwt h a purpose every day. | feel

with a purpose. Everybody has a reason

has a divine purpose, it 1Is up to you

t

And your gift comesfrom@cd é Your vertical relationsh

horizontal relationships, so whatever your vertical relationship is with him [God]

thatdos how youdre going to iIimpact those

waking up with the divine purpose to reach someonevh et her 1t 6s t

hr

actions, through words, whatever it may

to be here. Not just to excel in the classroom, not just to excel on the football field,

not just to put myself in it into a position where | ¢ake care of myself and my

family, i1tdés deeper than that. |1 tds abo

up with no regrets. | feel like the biggest regret | would have is for me not to have

a |l asting impact on somedmdesdsnyl ipfue pd slet,

my divine purpose.

For others, faith provided foundation for addressing disappointment or

chall enges. When Trey shared aboutt overcom

prayed . Chri sti an ment i on e dingdtlbthe valubsehatfothar n d a t |

organizations try to, whictvasthe starting point for approaching difficult situation or

people:

72

(



| feel like my faith is so important because, the simple moralistic values that
everyone wants to instill, or introduce to eth in school or leadership training,
ités already gi v e nmostofthe principlesiréichuMioaree or |
there for you to have a solid foundation in your faith.
Still others usd faith as a way to think about society. Devon discussed the
influence of church in framing how he thinks about crime within Black communities,

looking at the Ten Commandments as the Love Creed:

| f you | ove your brother or your sister
l ove t hem, you woetdday within the music, withie m. I fee
television, ités thrown us awayé | tds n
more Black on Black crime if -anything.
Americans, webve got to wake wp,(fébecaus

Because the end of the day when we kil
killing two people. The person that you killed and the person that is doing the

A

killing. Thatodos two for one, so now it

(@}

another Black male in the grave. You know it all goes back to the Love Creed. If
you |l ove your brother you wonodot kill yo
brother. You wonoét | ie to your brother.
you really love him.

fAcademics Humbles Us Al Il o
Participants aw STEM University different, becauseademically the institution

hadhigh standards andasseen as prestigious. Some participants discussed how their

experience as stedts at a m University veredifferent than friends who went to non
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stem i nst it usomeofrihe classeanlzanwe take aréd just completely different,

like some of my old teammates at other schtimdy, take pretty simple classeXavier

commentedii [ i nst i t uitfifoenmrjenti tmesnsat edr, 1t o6s chall

challenge in order to grow mentally, and | find it hard at times, but the payoffdater

thatdés all d can think about
Many participants previously demonstrated ability to excel at course work. Martin

cane to college with multiple advanced placement (AP) class credits, graduated number

25 in his class, and had a 4.2 high schoatlg point average. He discusslee transition

from a strong academic environment to such a challenging school:
The classroomgxer i ence, itdés great at times, b
know even though | had a good transitio
you have to skip class to study for ano
pressure, and you try yo hardest to put yourself in a good situation and
everything. Sometimes itods not going to
| 6ve put in so much work and effort and
want or the result is lackluster. | rmvmade a C in high school. | had to get used
to seeing that on my report card and |
parentsl di dndét think they r eatla zeepdp rheoon a toeu
and BO0s. One t iamehenllacda mea dvei tma atoldeyfco ur B
saidho thatods ndot Soijngst ottyicgudtel eheént o r eal i
that, dhey, this is different. Maybe this C is kind of like a B if | was somewhere

else.Or this B is an Ayou knoweven higher than thé So just kind of getting
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them to realize that, and then at the same time, not selling myself short, me saying
deyl 6 m ftihn eand®@id get complacent.
Later Martin mentioned the effect such a rigorous academic environment has on athletes:
| wart to say were humbled, definitely because of the work. | think that all [the
wor k] humbl es us. Thatos really what ©br
academic kind of humbles us, so everybo
say 1t . é&guak Alyhose dtlyebpdaces, they are treated like gods, they
think they can do anything they want. So you really see few [institution] people in
trouble, because like | said | think were so worried about things dealing with
school, academics, and attitss we are so busy doing that, we have nothing else
to worry about.
Brittany deddm kmed ehegr qalrfd, wor ker, | | i ke
reason why I 6m here at J[institution], | |
higher leveb . Even as a satmatham scienediohigh sclooel,|Batdny
experienced difficulty in one of her science classes:
| was really struggling in the class, and | had tutoring and | would go to the study
sessions, buticulifdr ;e to ptruggle. | thirk & dné pointd brdkd
down because | was failing and | was |
There was definitely support by my frie
[institution], the classes are goingteb har d, dondt think youdo
doing this bad, everybodysst r u g glithinkl gad @&C in the class. That was
crazy, because it was my first C ever.

put all I could into it.
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Toward the end of henterview, Brittany connected the difficult academic environment
to a lack of attention to social issues occurring on campus and throughout the United
States:
The level of difficulty this institution has with academics makes it harder for
people to pay agntion to social issues, because everybody is so focused on trying
to pass, and make good grades. So | can see where that lack of understanding
would go but I think itds important tha
happening outside of institution,t 6 s I mpor tant to stay gro
AThey Hel ped Me Get Herebo
Participants addiffering relationships with family member and varied
connections to home communities. However, regardless of the level of understanding
oneds family or c derexperientey aslathletes,reaclysharedii ng t
stories of how home was a persisting support system that motivated, encouraged, or
inspired them. JaVonte sharldhdadveavergsironghi s r e
relationship with mom, my dadnd mythree younger brothers. We grew up pretty close
and we lean on each other for supgort Si mi | a méngo,n e@dmilyi fsshuge,a n
they got me here, so0.|l Amandatshaletd sbomape
experiences from home. While lewassometimes a source of guilt, iadbn and
worry, it also remindedier of the love and support her family and community provided
so she could pursue her dream of college and being a college athlete:
|l t6s hard, but | g obeabktohelpsthem athbllrThes g h i f
people | care about, thatdés what | thin

want to get caught up in that stuff, but | also want to be there for those people. At

76



times, | feel selfish that | left, and leftthemther They 6r e t he peopl
about, so itodéds |Iike | need to be able t
somewhereé Because they are the peopl e
them. AlIl the people | O0vedgengr ownstcboolbk
ltés just, | have toé |1tds because they
am, they helped me get here. They supported me, so | have to show them the type

of love.

Some participants noted how family members éeipstill them wth important values.

Martin highlighted his ®©eedhingmyfdadavansedton st r o

make sure of was grades. He sardséeddgesdeé
donét play ball one more cay.f Be hWhlddv,or &krha
di scussing his difficult course | oad senio
w o r dYsy shoiild feel more séiflfilled by finishingstrong. So when Martin

transition to such a rigorous college, he thanksddther for pushing Martin to excel
academically:
Because | had such rigor and responsibility when | was in high school that
transition wasnodét as tough. I remember
him thank you for that. I just learned how t® &ble to balance that [football] and
be able to really tune in on taking care of the academic side.
Devon shared how valuable it was to have his father involved in the college recruitment
process:
My dad was kind of my bridge between me and them [caléageiters], because

| really didndét | ike a | ot of attention
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coming out of high school , and you see

really know what theyodore gettimdg themse
i magine my senior year, 18 years ol d on
without my dad, because | really didnot

Because of him, because of him knowing some guys with in the recruitment

process, Ilwasablewai n knowl edge about i1t before
Later, Devon discussed his connection to the camty at home, and how it servad
motivation for him to keep going as well as give back:

There are a lot of kids back home in city that have a lot of talenthathdalent,

who could possibly have made it to this level, but it was just their environment

that got them stuck there. I t0os sad bec
when | go back home itodés always humbl in
cl assmanmewe ®roud of you, you made it o

struggled a day in my life. My parents are wal, they own their own business. |

never struggled, but | knew we have friends who did struggle. | had the best of

both worlds, solhadanuedr st andi ng of what they were
know what they were going through, but I had an understanding of it, and it was
heartfelt. So itodos always humbling goin

of youd. And f or Indeiffor myfdeads batk héne.rNotmy s e | f

just football, but school as well, that
hel ps me wake up in the morning, thatos
them, and |1 6m pretty s urseltelthemtallthehat 61 |
ti me, when they say, OWedbre proud of yo
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know, just to come back home and see you doingonmelf t hat 6 s enough
motivation for me to keep going, to kee
Trey dhared the story of how he got to the high school and sports program he did. Trey
talked about the losing his dad at a young age, and how his mompagaus, and
siblings to helpdhim get to where he is today:
My mom went and got me into the best scBhelcould, so she actually gave up
legal guardianship, pass it over to my godparents so | could go to school. So that
| could get a good education, and their
started playing football my God dad, he was my footbaltlc@nd he has two
kids that | played with, | called the my cousins so every weekend | was going
there, and my dad passed away, | wear his wedding band on my hand, my dad
passed away when | was 12. So by this time, | started playing football when | was
sixor seven so he had been in my life there for a while so my dad passed away he
took the opportunity to step up and help lead me and teach me how to be a man so
the day my dad passed away, he was like, the God dad, pretty much stepped up
and lookedandlldoed at him and from there | 0m n
the title, but it sticks, you know heos
me, he looks out for me. So after my dad passed away, he used always make sure
that everything was good fare. So when school lost accreditation he talked to
my mom... Mom was the one that came to
one that told her that, O0itds just pape
tough giving up g uaadltveany mdmifopdoingsthat | 6 m g

because | f eel i ke | woul d not be here
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bunch of good athletes and people that stayed in [county] who went to [high
school], good athletes, but only managed to go to lower classifircathools
because they didndot have the opportunit
poor, | mean the coaches never really cared about the players and there just there
was just a lot of stuff going on there school area. You know, as far as drugs and
gang rel ated activity, so I om truly DbIles
kind of went down that road. They weren
theydove done their share of work and ju
what | want to doSo the thing is, that my brothers learned their lesson, and they
taught me and spoke to me I|ike, O06donodt
helped push me into becoming better. So | would say | have a good support
system that kind of put me on, andd® sure | remained on track so | would
never fall off.
ilt 6s Li ke a Business
Not all the participants participatén revenue generating sports, but most
mentioned the political nature of the collegiate athletic environment.€ldétgonships
with coaclesvaried ased on each individual 6s experie
systemsawvereintertwined to create a complex political context that athletdsdiearn to
navigate. Amanda shared a story of how her coach leveraged her incoming class of
freshmen to motivate the returning athletes to work harder and perform better, which
created animosity and a negative team environment. She shared:
The way our coach talked to them before

you can do whatever you wantauh e r e | dothisisthecnkevwvay keep
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that she said it, keep messing around on the court, as | have freshmen that are
coming to take all your spots. They are coming to take your spots and they are
starting over youod.y,Il tl invkaes O6nmoohr ey osuo tahni nak
come and take my spot in your freshman
mi nd?©o.

Early in his narWhenhevervyeu playlspovts) thdreeare pdlites e d, i

involved . Later he di s cookswsheahcheshe approach he t

| 6ve al ways taken more of a business ap

dondét necessarily have a deep relations
these guys are just robots, theaswhadonodt
it is. They are here, theyoOore getting p
them win games, and so thatds kind of m

probl em wi t bWheny first goteherdy ekmdeof struggled with one of
mycoache . | felt | i ke he wasndét being hone
deal for me and my folks. So this coach
initially when | got to institution that was something that | had to deal with.

Devon also mentiortEinteractionswvith coaches as more of a business exchange:
Sometimes our relationships can be kind of awkward with our coaches. Because,
football, college football i's |i ke a bu
pai d t o c oac imgpaidfor ushthexcel@ut theregon the field, and
itos |i ke, itdés kind of I|ike 6what have

coaches will walk past you and wonodot sp

know, you get herepucaadhesowohokespeéah
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But you go out there and you make a pl a
you doi ng, Devon? Whatds going on? Hey
i nconsi stent. It can be awkwarfdhose But t
coaches who care about your personal life, but | feel like for us of all players, we
have more of a relationship with our position coaches rather than the head coach,

because we spend more time with our position coaches. When it comes to them,

i tnbosr e comfortabl e. |l woul dnét say that
share some of the stories | 6ve been sha
business behind football and the incons

youod? yinhasenses c ar

Devon went on to share more of the complexities surrounding the player/coach

relationship:
|l t6s crazy because youbre dealing with
dealing with a kid. We go out there on the weekdays and we have @raciic
you turn around and youbre cussing us o
us how are doing, and how are families
psychol ogy. Not everybody realizes the
reverse psyatlogy, and it can turn your players against you in a sense, but for
me, | wunderstand whatdés going on. €& | n a
figures for us. So for you to curse a guy out on the field, and then turn around and
say, O0hey hnahs hajlway if ydwto recguid this kid who comes from
a single parent home and he comes here and now all of a sudden you act like you

A

donot know hi m, itds | i ke, owel | dang,
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have a family to take care of aslwe . |l t 6s t hetaxb jaonbd. i Tthoast 0
how they feed their families, how they feed themselves. So for us being student
athletes we take it seriously because w
putting any money in our pkets.

Martin also dscussed the business side of the coaching relationship:
| had to realize recruiting is over. Th
their true personalities, and not sayin
They brought you here, to compedad do the things they recruited you to do.
Youbve got to realize 1t0s not personal
line. é Their perfectionist and they hol
tiring, | ike t hlilcevedronayodis jwstecoaching, That 6s
coaching, coaching, coaching, and sometimes they lack that personal experience
but | i ke | said you candét bl ame t hem.

Structural Analysis

The way someone communicates his or her story provides important clues to

meaning, but as James Gee (1991) pointed out, there is often more than one acceptable

answer or interpretation. Through the structural analysis, leaffaninterpretation to the

meaning behind the stories told by participants. In order to do strahseribed stories

from each participant in the manner of James Gee, whaitebarratives down i

literary fashion and includkelements such as parts, strophes, stanzas, lines, and codas.

Transcribing stories in this manner allowed me to engage irsfemee of what an

individual is communicating through vocal cues, pitch, word choice, tone, and pauses.
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Aligning with structural analysis, | considered the stories within the context the
individual s06 compl ete narr atlookingfomreanmg as cr i
in one or two specific stories. I presedh i ghl i ght s of the stories
narrative, focusing on the ones that occurred in the institutional codextall, this
analysis offerech demonstration of the richnesssoch parti ci pant 6s sto
therewere narrative structures thatwgre¢ e sent i n each participan

One narrative structure that was consistent across participant stories was the shift
from first person to second person. While this occunwiga differing frequency, each
participant recounted stories from the fir
story each individual started using the second person as a way to provide interpretation
for the presented story. | presented examipea multiple participants below.

A second structural elemeintparticipant narratives was the shifting nature of the
dominate focus of time. All participants were asked to tell stories about how they came to
play sports, as well as stories about thesrerrecent experiences at STEM University.
Most stories were past or future focused, with little attention to current or present
experiences. While some stories were much closer to the present than others, | found the
participants who opted into the phailicitation portion of the study explored the present
more than those who only participated in interviews. One possible interpretation is that
the instructions for taking photos prompted those individuals to think on a daily or micro
level.
Amanda

Like other participants, Amanda structured her stories with different focuses in

time. However, many of her stories, past, present, and future were rooted in her home
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community. Interestingly, Amanda mentioned multiple times that she did not want to stay
at homefor college, but throughout her stories she made connections to the influence of
back home as a source of motivation for the future, guilt for her present situation, and a
mix of fondness and sadness when recalling the past.
STANZA (Past)
1. I was gettingm trouble / getting kicked out of school
2. But with basketball you have to do well in school
3. I had no choice if | wanted to play
4. | felt like I can honestly do anything
STANZA (Present)
1. | am constantly hearing about friends dying, going to jail, or stufthiké
2.1 cané6t really talk to them [current te
3. | feel selfish | left
4. They are people | care about
STANZA (Future)
1. I gotta push through if | want to be able to help them
2.1 didnét stay [/ | didndédt want to get <ca
3. But I also wanto be able to be there for those people
4. | can help get them somewhere
Anot her structural element to Amandads st
provided space for other individual sé side

accomplished this through the use of collaborative language, which validated her

experience and interpretation as vaalthat of others. She believiacher perspective,

butalsoawot her i ndiasirueio@al s6 si des

STANZA

1.1 wor k f orafulltimegob/ i tds 1|i ke

2. But | feel |l i ke 1tds a struggle on both
3. For regular students / for athletes

4. Ei t her way itdés getting worked off [/ no
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JaVonte
Throughout JaVonteds narrative was a co
phrases. Theepetition occurred when JaVorgmphasize@ point or agree It signaled

to take note of what JaVonte said.

STANZA

1. 1tds more pressure

2.1tds more pressure in a sense

3.1 f you slip up thereb6s more riding on vy
4. As opposed to a regular student

Additionallyynear the end of JaVonteds stories h
listener. JaVonte asked questions to check on my intentions for the final research as well
as learn what motivated me to pursue the research | did. His interest in the overall study
demongrated a concern for the experience of African American athletes at STEM
University beyond his own experience and sport.
STANZA

1. Is this something you will publish?

2. What motivated you to do this?

3. | wish you the best / | hope it goes well

4.1 61 1 b e itlfinabdkaft of the studyt
Devon

When asked to share about himself and the story of how he came to play sports,

Devon did not start my sharing about himself. Devon began those and some other stories
about his experiences by talking about his family. This emphasized the central role that
family plays i n Devon 0 svaspresénewhenDéven disaudsddu e n c e

sports, his faith, his values, and his future. The closeness of Devon and his family was

woven into most of the stories he told.
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STANZA

My dad played football in college
My dad played in the NFL

He played football all his life

| was introduced to football by him

PwpdPE

Anot her structural element in Devonds sto
emphasize the point. Devon shared these phrases as lessons he was learningghrough h
experience. These phrases come from family and friends as well as through the books he

read for seHimprovement.

STANZA
1. My parents taught me / Start strong, finish strong
2. That s my motto every semester, for weve
3. Just remembering that daily
4. Stat strong, finish strong

Xavier
Whatstucko ut about Xwasthe eordchoice e ased tetalk about

his teammate The language he used demortsulahe dichotomous way he vieweid
teammates. In some stories, Xavier referred to their retdtipras hostile, awkward, and
uncomfortable. In others, he described the team like a family, and expressed love and
friendship. The changing language indicated a conflicted view of his teammates.
STANZA (Negative)

1.1t 6s always different

2. What they say comeadf a little hostile sometimes

3.1 6m not saying theydre bad peopl e

4. Sometimes what they say can get to somebody

STANZA (Positive)

1. Theydére my family
2.1tds how I |l ook at it
3.1tds | i ke home
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4. | consider them to be my brothers

Another interesi g e | e me n tstoriesiwaKoav\he described how others saw
him as well as how hgawhimself. Xavier used the word role model multiple time for
how people from the community back home as well as from his faaijim. He
embraced that role, restating it as an idenbtyt expanddon other roles and identities
as well. Xavier expressed the pressure hedmce others foceslon that one dimension
of his idenity. The term role model carrielot of weight. ltwaspart of what Xavier
referred to in the follow up terview as the burden he carriith him each day.
Martin

In the storis that Martin told, he describéis experiences in detail, using the

first person. When heummarized or pulletheaning from the story he just told, Martin
switched to using secomnmerson. This shows that i@sable to take his own experiences
and pull out the lessons that he already learned as well as the lessons others could glean
from his experience.
STANZA
define me [ |
i onal

s
he stereotypes
e you and conf

1.1 dondét want football to
2. Ifeelyu canét be one di men
3.1 6m al l about breaking t
4. Those things canodét defin [
STANZA

1. I had to realize recruiting is over

2. They have ajob to do

3. You got to realiz
4. You canodt bl ame t

e itéds not personal
hem
Another structurallee ment t o Mas theiwaythefersettoohmimisedf, s a

bridge between athletes and rathletes. Since Martiwas involved in more than
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athletics, he spoke of being a person that connethenls. He valuethis role, as

evidenced by the tona pride and satisfaction he used when sharing stories of this role.

STANZA

1. Diversify yourself / meet different people

2. | wanted to bridge that gap between student athletes and regular students
3. I really encourage student athletes to get involved

4. Ithinkt hat 6s somet hing their missing

The way Trey narratekis experience sbd out, it wa different than the way
other participants narrate¢heir gories. One key element that stumkt is that Trey
discussed his experiences from almost an exclusively athlete perspectiveviHeven
talking about difficult orchallenging experiences, those stories revbareund the
athlete role. Other participants talked about other roles andtidenéind what itvaslike
to be a Black athlete, but Trey expressed that the stereatygpedue to his athlete

identity and not his racial identity.

STANZA

1.1 canét say people act a certain way
2.1 6ve seen White apleloicampass try to talk
3. They act the same way / they ignore you

4.1 canodét say itbs because | 6m Bl ack /

Anot her way t weetdiffefentway ldow hesdfeorewihhienself and
ot hers. Tr ey us ehereferadeo nonathlate stiderssras welvds e/hren
talking about the campus police, faculéyd staff. In addition, he spokbout himself as
a commodity.
STANZA

1. I'look at myself as an entrepreneur
2. | am a business now
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3. | am trying to make myself marketable
4. lred 'y have to |l ook at myself as a busi ne

At the time of the study, Trey was the only participant wlaspursuing a career as a
professional athlete. Therefore, his athlete identity haase beestronger than the other
particb ant s6 at hl et e i dpiamthe positieesspinh& gohlis may al s
experiences, including the business side to college athletics and relationships with
coaches.
Brittany

Consistent throughout the stdonést that

Kknowo. Brittany used the phrase in three d
way to protect herself, arab a manner to express confusion. She used this phrase at the
beginning of many stories as well as when transitioning from @jermpoint to the next.

The phrase served as a filler, providing time for Brittany to think about what to share.

STANZA

1.1 donét know

2.1 think itds just my nature / in my spi
3.1 dondét know

4. 1 0m very hard on myself

At times, when Brittany wutilized the ph
protection. By saying, Al donét knowodo Brit

decisive or make concrete interpretations@f experiences. Additionallthe phrase

protected her if | dislike whattse s har ed. @Al fiexdbiditg and ftrspaeed o f f e
for ambiguity.

STANZA

1.1 dondét know / | think maybe

itds Jjust
2.1 6m hypersensitive to some situat

i ons
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3.1 dondt know why

4.1 dondét know / things |i ke that Kkinda g
There were times where Brittany was confused or frustrated. The tone Brittany

used was noticeably different. The use of

when the phrase was meant literally, Brittany was communicating true lack of

understanding.

STANZA

1.1 dondét know

2.1 guess people just donodot realize

3. They dondét see why we care so much

4. You should care too / itdés not just Bl a
Christian

In the stories that Christian tgltherewasownership on the front end,iliging
first person, | statements. However, winenclosedstories, thergvasa shift in the
message toward a lesson or toward teaching, seen with the use of second person, you
statements. Christian discussed his experience at STEM University begintiirag wi
summary, moving forward with the details of the story, and closing with the lesson or
take away from the story. €rstructure of his stories showeahnection to his roles as a
leader on the basketball team and an older brother.
STANZA
1. | 6 m a boraleader a |
2. | want others to see a good way of doing things
3. | always wanted to be the person to change the system
4. If you want them to make a decision, they have to first see you make a decision
The structure shifteadrhen Christiartold stories that represtedmore than solely

his experience. When Christian tatbries that may exemplify the experience of other

athletes or other Black males on campus, he almost exclusiethé¢ story from the
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second persoperspective. Since Christian knélwe purposef the study, to understand
the experiences of Black atlds at STEM University, he seemiedtake on the role of
educator to myself, as the researcher as well as future readers.

STANZA

As a Black male on campus you have to be conscious of how you cooateu
Black males are put at a high judgment level

Being a Black male on campus you just have to tread water lightly
Allow yourself to be evaluated based on what you do.

PwpbdPE

For certain stories, Christian sap with a preface. Theseeretentative
approaches to stories or experiences that either, egglhia intention behind what
Christiantold or easedne into information that | may perceive as unfavorable or unable
to understand based on my own identitieszdsonly in these storiewhere theravere
hesitations and pauses in the delivery of information. These elemergslues to a
lower level of comfort Christian hadith sharing stories in an unrestricted manner. In

addition, it portraye@dn awareness that Christian andd ot share many identities.

STANZA

1. It had different component to it

2.1 dondt necessarily see

3. The campus 1isnd6t demeaning to us

4.1 think I 6ve only had one experience

Photo Elicitation
Three participants, Devon, Brittany, and Xavier, agreed to contribute ththe p
elicitation portion of the study. Participants documented their experiences as athletes at
STEM University, and sent three to four photos each. In a follow up interview,
participants discussed each phatiod offereca description as well as meaninghind

the visual representation of their experience.
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Devon

The photos that Devon sent focused on

experience, family, sport, and purpose. Devon titled the firdbpffigure 1) i Me a n d

my family after the [rival team] wid . Devon expl ained:

To me, family is everything. They are the reason why | am here at [institution],
they are the reason why this is possible. | sent that picture, because | wanted to
show you from the African American perspective, there are steonijes out

there. Because society will paint a picture that that might not be the case, that

t

there aren6t as many strong, African Am
there are. So | wanted to send you that picture as an illustration that there ar
strong African American families out there.
Devonds s ec o0n dvasp $elbportrait ¢f himsglubefere f@ojball
practice. Devon sent the picture besa beyond academics, footballssmmajor part of
the reason he was at STEM University.d¢d& p | a lisenetlae pictiire because | was
on my way to practice, and this is a part
that to show, this is what | do, this i m

The third photo (fi guurrep 0o3s)e oDe Weéhne nt ittall ekdi

this photo, Devon stated:

| do one of these every morning, and this particular one sticks out to me, His

Calling, it spoke a lot to me that morning, and basically | what | got from it was,

having an under s tgéonnyiife, gnd praying®a thai dailyc al | i n
and asking, oOoOwhat purpose do you have f
of the day, thatdés the most i mportant t
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book, itbds call ed O6A Dahalwasth¥addvdtionfoPr ov er
that day. And it spoke to me, told me to grab an understanding of my calling for
being here [institution]é | would say m
me, because my purpose is to give back to my hometown. But my dad,told
6when you come back, dondt come back wi
So my calling is to be a better me, and also, help someone become a better them
in the process.

Devon went on and shared an example of his calling from the previous semeste

school:
Interacting with some teammate, talking to them, because a lot of those guys, as
well as me, we all have a lot of questions [about life]. So being able to listen and
give my input when neededé | 6ve had som
taa kedé With one of my teammates, he was!I
thought, and | was just trying to give him a perspective from it, and [provide]
understanding from where he was coming from as well. Giving advice about
being patient, praying fopatience, because everything happens for a reason.

Brittany
Brittany sent three photos, eaatpitted a physical space that vpast of her

everyday experience at STEM University. While not in reference specifically to her

pictures, Brittany offered hgroint of view, and described what a typical day was like:
A day in my shoes in really busy, really hectic. But there are always the small
moments that reminds me that everything

Probably just like the typical akte story is what a day in my life is like.
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Brittany went on and talked about each photo. The first (figure 4), she titled,
AEarly Morning Dorm Viewo. In discussing t

| sent that one because that is the most peaceful time dayhé wake up, and |

can | ook at my door at the | andscape an
peaceful times of my dayé | tds the calm
my | ong day ahead of me with a@ammuetice a
to justbreathe and t hi nk o6, |l guess thatodos why i

The next two picturesere similar, but hadifferent meanings. Brittany sent a
landscape of the track area with some of the city in the background (figure 5). When
describingh e phot o, s hlike tlrapbonmenbecausesitanakesime happy about
my choice of choosing [institution]. When | look at the skyline and the beautiful space of
the tracko.

The third picturevasa picture of the track before morning practice (figuxe 6
titled AA. M. Practick Fhowght Brttwasycesb]
always a pretty sight, and it reminds me why | love my sport. Getting up early in the
morning, just seeing a track, ités Ilike, 0
Xavier

The pictures that Xavier seweredeceptively simple. However, as he expéain
the meaning behind each one, he revealed the intention and thought process that guided
his choices. The first picture (figure 7) demonstrated not only the academuf sid
Xavierds experience, but also the motivati

explained:
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That was a time when | was study for finals, | was trying to prepare, make sure |
knew the material. | had a lot on my mind and a lot to do, so | really dantget
a picture of that, so | spread out all the work that | was doing at that time. | really
enjoy the fact that in the backgdound,
got to do this for myself. No one is going to take these tests fodusiemaking
sure | can execute well é& Considering I
my family, just being able to graduate and pass this milestone is huge. Just to see
the smile on some of familyds faces whe
vol umes to what |1 6dm doing on a daily bas
and exceed all expectationsé. | 6ve been
to that, if not exceed it, that would be a great thing.

The second picture Xaviersemdsa door way 1 nto Xavieros r
talked about what was like, coming home from a long day and unlocking the door to his
space:

Myroomisa safe place, a safe haven where |

any homework in my room, so for me tdaek that door, going in and relax,

|l isten to music, watch movies, it reall/l

the school experience that | have nowé

home, but it [the picture] is the entrance towhat lcdliny happy pl acebd.

Xavier also took a picture of a picture (figure 9), which symbolized more than the
relationship with his brother. He explained:

| carry my wallet everywhere | go, and | have a lot of pictures of family,

accolades, | carry a lot around thi me. Kind of like carrying the burden of what
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| 6ve been through, where | am today. Th
remember how innocent and happy | was, and | always strive to get back to that
stage, get back to that happiness | once had, kewewing that things | do now,
just seeing the smile on my brotheros f
know that tie canb6t be severed, weodOre g
heart, and family is huge. It [picture] allows me to retracg steps and
remember where | came from. Remember family is always everything. | carry
these pictures around with me all the t
around the pictures because | know my past experiences are different than
everyone thdseegpéremesmale made me who | am today. The path |
take, the people I 6ve touched, and havi
like to carry those to know where | came from, my roots. And if | ever get off
trackél can al waegmcturescandekmoty thdt therekwere imeg h e
when things were a lot better, and there were times when things were a lot worse.
Regardless | carry all those with me because that is who | am.
The last picture Xavier sent was of a favorite spot on campus fandréte drink

(figure 10). He discussed how it reminded him of the little things in life that bring joy and

relief:
The little things in life make it great. So there is this spot | love to study on top of
[ buil ding]é | al ways pepetogastud/taadtieuc ks an
viewbs al ways amazing, the weather is n
enjoy being in that moment at that time. Regardless of what | may be going

through, | know that these little things can always cheer me righhdgbring out
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the best in any situation. Even if | have a lot of homework or a test | can just focus
on some of the I|ittle things in Iife
Composite Narrative
As early as | can remember | was playing spoith the other kids in the
neighborhood and with my siblings. It was something that was fun, and something that |
was good at. My parents have always supported my involvement in sports. If | was out

there, they were out there. Games, practices, camps,amamts, there was always

t

h

something going on with sports, and | play

school that | realized excelling at sports might provide opportunities for the future. |
always knew | was going to college, it was just greetation my parents had, but if |
could go to college and still play, that seemed like the best of both worlds. | started
getting looks in tenth grade, and it was exciting to have colleges interested in me. The
summer of my junior year of high school, widaly rolled around and the NCAA lets
colleges contact prospects, | can still see the mailbox full of letters. Coftegeall
over the country expressing interest in me. Luckily, my parents were there to keep me
grounded.

| went on all my official wits, but felt like STEM University was the right place. It
wasndét too far away from home, it was in

university, | could really see myself on the team, and the value of the degree was hard to

a

pass up. l knewitwastaar d school, but | didndét know h«

freshmen year.
That transition from high school to college was a rude awakening. As a senior in

high school you are on top, just to go back down to the bottom as a freshman again. The
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class Icame in with got along well for the most part, but there were some who had big
heads. Me, | just kept my head down, and did the work. It took me that whole first year to
figure out how to survive as a college athlete. The workouts are so much harder, | am
playing agaistp e opl e who are so much better, the <c
business and there are a lot of politics involved. On top of the athletic part, school was
on a whole new level. | am smart, | took AP classes in high school andaggbygades,
but here itds a whole new | evel
It seems | i ke itds the goal of some pro
and being an athlete on top of that makes it feel like there is a target on my back. Some
professors are understandingamdy t o hel p, but others coul d
practice and games, and are up every day at 5am for morning work outs. There is this
stereotype that some professors have of at
school. Most of the athlezd know care a lot about school, it sucks that a few people who
were athletes and made bad decisions cause
belong here. As bad as some of the professors are, some of the students are worse.
Noonewantstobeigpr oups for projects because th
any of the work or | wondot understand the
assigned, there is a shuffling of trying not to be with the athletes in the class. Non
athl etes justartthi nokr weh eayr eanréet asfrm ai d of us,
hurts to know that many students think we
group project where this kid was trying to explain everything to me, he did it like | was a

kid. When | finally hd a chance to share what | knew, I think that made him
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embarrassed, because everyone looked so surprised that | was articulate, and | did the
work.

That is just how it is here, people assume things about you because you are Black,
or big, or both. Like Wwen | walk down the main drive after practice to the apartments. |
see other students clutch their bag tighter, sometimes | hear car doors lock. One time, me
and a teammate were walking home from the library really late, and there was a student
ahead of usHe kept looking back over his shoulder, like he was scared we were going to
jump him or something. Next thing we knew the campus police were driving up asking
where we were going. | mean, really? We are in full on school gear, carrying backpacks,
mindingour own business and the campus police stop us? | guess that is because those
Clery Alerts are always saying the suspect
to worry about.

| dondt know what to do abdiEM t hat, bec
University problem. 1tdés a society problem
fought for during the civil rights movement, especially when you see Black kids just being
shot for now reason across the country. And people here, for the mogt pag,y don ét
care. Since school is so busy and everyone is just trying to survive the class work, no one
is paying attention to what is happening in the world around them. | think this place

makes you more sabsorbed. | mean not everyone is like that,ibis so hard and so

stressful |l dondt think students can handl

l 6m |l ucky though, my family is supportd.i
with school or on the team, and even if th
offer advice. Sometimes they expect me to al
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explain to them that a B or C here is |ike
but they see how hard | work, sol Gnepr etotnyd
selfcritical.

| want to be the best student and best athlete, but sometimes | am just too tired.
Having to keep up with my schedule, most days | am physically and mentally exhausted.
Wake up, practice, class, class, lunch, class, study latitipe, dinner, homework, and
finally bed, just to get up and do it all
understand about being a college athlete. They assume that we have it easy, that things
are given to us, and we can just coast. No, thabi true. We work for this, | work for
this. And it is hard work. Yes, I get a de
easy like they assume. Not having loans when | graduate will be nice. | suppose other
students will work for it too, jugin the other end when they are in the work world,
paying off those loans.

| really do | ove being here. My t eammat
be since we |ive together, eat together, p
am cl ose to everyone, but they understand w
and so they treat all of this like a business, but teammates, we look out for each other. |
do think my coaches care, but they are trying to feed their families iargawes, and
sometimes they forget that we are just kids. | mean, we are on our way to being adults,
but we are also kids. | messed up in a game, and my coach yelled at me for like an hour,
and then | had to go on my twitter and see all these peoplagatie names and telling
me it was my fault we lost. That is tough. | had to learn how to use that as motivation to

do better, to prove others I can do it, but no kid should be treated that way.
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|l tds not easy, but | d o whiath love, land when Iwi | | b
leave here | will have a degree that carries a lot of weight. People will see that degree,
and the respect it carries. Then | can go back home and help others, show them that | got
out, and they can too. If they work hard, stueydhthey can go on the do good things. |
think that is the ultimate goal, | want belp others. That is my purpoghat is what God
had called me to do. | want to use the opportunity that | have been given to inspire and
help others, maybe by opening@mmunity centein my hometown where kids can @
stay off the streets. Maybe | will coach t
provide for my family like my parents did, and instill the solid values they instilled in me.
Ultimately, beig a student athlete is just vehicle | am using to pursue my dreams.

Chapter Summary

In this chapter | presented the findings of this narrative inquiry. The common
themes in the stories of participants wereit(igkes sacrifice(2) we are the I@ry
alets: stories of race and racism, 8Bpbr eak it doWhadagemycdayo
humbl es®B)is halyl el peahd(®fei tg&d Ihiektedaliticb usi nes.
of college athletics. In addition, | analyzed structural elements to the stooekemo
provide more depth for understanding the meaning each participant ascribed to their
stories.

Two structural elements emerged in every participant narrative. The first was the
shift from first person to second person when telling stories andrdgmeaning.
Participants shared personal experiences and details using the first person, and offered

meaning or lessons from the stories using the second person. The other structural piece
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seen in each narrative was the shifting nature of time. While gamticipants shared
stories in the present tense, the overall dominate focus of time was in the past and future.
Next, the chapter presented the findings from the photo elicitation portion of the
study. Three participants shared visual documentatitimeafexperiences as students
and athletes at STEM University. | presented the findings from the follow up interviews,
where those participants offered interpretations of each photo.
Closing the chapterasa composite narrative. | touched on the thethat
emerged from all the participantsodé narrat:.
from each participantsod st owagliketodbeanr eat e a
African American athlete at STEM University.
In the final chapter, | W discuss the conclusions that canrbade from this
narrative inquiry Also, | will offer implications and recommendations for practice, which
the athletic association at STEM University and other similar schools may want to
consider moving forward. Lastly, the final chapter will make suggestions for future

research.

103



Figure 1: Devon, fAMe and my family after t
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Figure 2: Devon Before football practice
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Figure 3:Devon Today 6s Pur pose
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Figure 4: Brittanyi Early morning dorm view
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Figure 5: Brittany untitled
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Figure 6:Brittanyi A.M. Practice Flow
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